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Introduction

EngenderHealth’s Men As Partners (MAP) program is a global initiative designed to work
with men on reproductive health issues within a gender framework. This manual is de-
signed to be used by PPASA MAP educators to lead workshops with groups of men and
mixed-gender groups.

Within the PPASA, the term trainer is commonly used to refer to an educator who delivers
programs directly to the public. The term master trainer refers to a more skilled individual
who trains and supervises these educators on a given topic. In this manual, the terms life
skills educator and MAP master trainer are used to distinguish more clearly between these
two levels of work.

The MAP master trainer will use this guide to train and supervise selected life skills edu-
cators to implement MAP activities with the public. Individuals selected by PPASA to be-
come the MAP master trainers are already experienced with staff and volunteer training
and are very familiar with existing PPASA life skills education programs.

The MAP life skills educator will deliver MAP activities to the public. The life skills edu-
cators selected by PPASA to become MAP educators are aready trained in reproductive
health and life skills issues and are currently running a variety of educational outreach ac-
tivitiesfor PPASA.

This manual includes a variety of interactive educational activities for the MAP master
trainer to use in his or her work. Some of the activities are intended for use in internal staff
training, and others are intended for use by the MAP life skills educators.

Themes in MAP Training

Several themes underlie EngenderHealth’s and PPASA’s approach to the MAP training
material:

1. The program takes a positive approach toward male involvement. As a foundation,
PPASA has developed the following philosophy for the MAP program:

The MAP program needs to approach men in a gentle, respectful, open-minded man-
ner. Outreach efforts should be designed to match the needs of South African males.
Universal values of equality, respect, responsibility, and honesty should be promoted
to our male audiences. Efforts that engage and motivate men should be used to draw in
their involvement in an area that has traditionally focused on women.

2. The program supports the right to autonomy—including physical autonomy—for every
individual.
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3. Before embarking on any community activities in the area of domestic violence, child
sexual abuse, or rape, PPASA must:

a. Clarify the responsibilities and legal obligations of its staff with regard to reporting
requirements, testifying at trials, etc., including the following circumstances: when
told of actual abuse by the victim, when told of actual abuse by the perpetrator, or
when abuse or neglect is suspected.

b. Assessthe availability of resources so that staff can react professionally to requests
for assistance from victims, withesses, and abusers.

C. Prepare basic informational materials for the public.

Direct its staff on how to answer questions about PPASA’s involvement in these
areas.
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Overview of the Men As Partners
Program and Philosophy

Objectives

1. To enable al PPASA staff members to gain a good general understanding of the
purpose and goals of the Men As Partners (MAP) Program

2. Toenable all PPASA staff members to adopt a positive approach toward involving
men in an areathat has traditionally focused on women

Time
30 minutes

Materials and Advance Preparation

« AVSCMAPVideo
« VCR

° TV

o Flipchart paper

o Markers

Obtain a copy of the AVSC MAP video and preview it.
Arrangefor aVCR and aTV for the training session.
Prepare aflipchart that outlines MAP activitiesin your PPASA Provincial Office.

wn e

Note to the Facilitator

The participants build pride in their work and become more motivated to do their best dur-
ing atraining when they see how their work fitsinto the larger picture of worldwide efforts
and national efforts. The participants understanding of the wider scope of MAP activities
also plants seeds early in the workshop about the role they can play in thinking about pos-
sible future directions for this project and this organization.

An underlying, positive approach toward male involvement is important to stress at the
beginning of the workshop so that it can be referred to throughout the workshop if indi-
viduals become negative about ways to deal with men. The rationale for adopting the phi-
losophy should be discussed—but it is not negotiable with the participants.

MAP Philosophy

The MAP program needs to approach men in a gentle, respectful, open-minded
manner. Outreach efforts should be designed to match the needs of South Afri-
can males. Universal values of equality, respect, responsibility, and honesty
should be promoted to our male audiences. Efforts that engage and motivate
men should be used to draw in their involvement in an area that has tradition-
ally focused on women.
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Steps
1. Show the video presentation on MAP and the outline of the PPASA provincial project.

2. Refer the participants to the page in their books showing the MAP philosophy (page 3),
and discuss it. Say that we will be returning to the philosophy at various times during
the training to discuss its implications more thoroughly.

3. Ask the participants for any initial comments.
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Overview of the Men As Partners
Research in South Africa

The development of this manual and the PPASA MAP Project was based upon extensive
research. Two major research studies were conducted:

1. A study of the knowledge, attitudes, and practices of males toward fertility regulation
and reproductive health

2. Focus group discussions with men, women, and adolescents about gender equity and
violence

How to Use This Research Information

Representatives from EngenderHealth and PPASA have found the data from both of these
studies to be useful in many ways. The research has been an integral part of MAP pro-
gramming. Furthermore, these data have also been found to be an excellent training tool
for working with service providers and health officials. These groups can benefit greatly
from this research in order to develop a better understanding of the reproductive health
needs of men and their partners. The research data can also be used as an educational tool
within communities in order to guide and trigger discussion about the role of men in re-
productive health.

An overview of the two research studies is provided on the following pages. PPASA edu-

cators and trainers are encouraged to use this information in any way that benefits the
MAP program.
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Male Knowledge, Attitudes, and Practices Study

PPASA worked in partnership with the Reproductive Health Research Unit to conduct an
extensive study on the knowledge, attitudes, and practices of men toward fertility regula
tion and reproductive health. This study was conducted in all nine provinces of South
Africa. It collected quantitative and qualitative data from 2,141 urban and rural men within
the 16 to 60 age group. The complete results of this research are available from the PPASA
National Office. The following are some basic findings from the study.

General Characteristics of Respondents

Location and Number of Men Surveyed: Overall, 2,141 interviews were conducted
among male respondents in all nine provinces in South Africa; 951 (45%) interviews were
conducted in the urban areas, and 1,183 (55%) were conducted in the rural areas.

Age: The respondents ranged in age from 16 to 60. In both the urban and rural settings,
the number of respondents in the various age groups was comparable.

Home Language: Respondents spoke a variety of languages reflective of the situation in
the country. Most respondents spoke isiXhosa (27%), followed by isiZulu (21%),
seTswana (15%), Sesotho (12%), and North Sotho (11%); the remainder spoke all of the
other languages.

Family Planning Methods

Method Knowledge Ever Usad Currently Used
Condoms 76% 42% 11%
I njectables 75% 37% 22%
Pill 69% 26% 10%
lUD 23% 7% 4%
Tubal Occlusion 21% 6% 2%
Vasectomy 15% 4% 1%
Abstinence 13% 12% 2%

« Many men knew about a variety of family planning methods, including 76% who had
knowledge of condoms.

Condom Use

Urban Rural
Ever used a condom 51% 38%

« Condom use was particularly low among young men aged 16 to 20, men with no edu-
cation, and men who were married.
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« Out of the total number of respondents, only 11% were currently using condoms. Of
the condom users, 75% reported using condoms all of the time while 25% used them
only part of the time.

Sources of Condoms

« The primary sources of condoms as reported by men were clinics (85%), followed by
pharmacies (20%) and the workplace (6%). Very few individuals reported getting their
condoms from private doctors (3%).

Acceptability of Permanent Contraceptives

For Self For Partner
Acceptable 40% 55%
Unacceptable 53% 38%
Don’'t Know 7% 7%

« Most respondents would not choose vasectomy because they thought that it was dan-
gerous, they may need more children, it was against their religion, and/or they did not
like the method. Most of the objections came from men over 41 years of age and with
no formal schooling. Married men were less accepting of vasectomy than those with
casual girlfriends.

« Respondents found female sterilization more acceptable. For those who objected, their
reasons were the same as those for vasectomy.

Inter-Spousal Communication

« 55% of the respondents have discussed contraceptive use and birth spacing with their
partner once or more in the last year.

« 58% of the men said the couple decided together on the number of children they would
like to have.

Sexually Transmitted Infections (STIs)

« The percentage of respondents who previously had a sexualy transmitted infection
(STI) was high overall (35%), with those between the ages 21 and 40 specifically
likely to have had an STI (47%). When compared by province, KwaZulu-Natal had the
highest number (59%) of respondents who reported having had an STI before, as well
as the fewest respondents who had ever used a condom (24%).

Dry Sex
Responses from men on whether they preferred their partner to be wet or dry during sex:
Wet 33%
Dry 27%
No preference  15%
Don't know 16%
No comment 11%

8 MEN AS PARTNERS: TRAINING OF LIFE SKILLS EDUCATORS




The most common reasons mentioned for preferring dry sex were enjoyment and the
misconception that a wet vagina could only be the result of an STI or previous sexual
contact with another partner.

Rape and Violence in Relationships

1.

Acceptability of aman hitting his partner:
Approval of aman hitting his partner 22%
Disapproval of a man hitting his partner 78%

Acceptability of awoman hitting her partner:

Approval of awoman hitting her partner 5%
Disapproval of awoman hitting her partner 95%

Beliefs about what causes rape:

«  48% of men thought that women were raped because of the way they dress.
«  22% of men attributed it to men’s greediness.

« 8% of men believed it was alcohol related.

« 6% of men attributed it to women walking in dark areas.

Rape within marriage:
«  58% of men believed that a woman could not be raped by her husband.

Focus Group Discussions on Gender Equity and Sexual Violence

Representatives from PPASA and AV SC International conducted focus group discussions
in five provinces of South Africa. The discussions were held in order for the MAP pro-
gram to develop a better understanding of gender issues in South Africa, and more specifi-
cally to develop a better understanding of gender-based violence, an issue that PPASA
identified as a priority for the MAP program. The focus group discussions lasted from one
to two hours.

Types of Groups

Adult males

Adolescent males
Mixed-gender parent groups
Mixed-gender student groups
Adult females

Traditional healers

Regions Where Group Discussions Occurred

Western Cape

Free State

Eastern Cape
Gauteng

North West Province
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Findings on Gender Issues
- The concept of gender equality was viewed by some men as Western and an attempt to
undermine African culture.
« Gender sensitivity was demonstrated more often by younger men and by those with
more education.

“Girls have more rights in South Africa today than ever before. Thisis a good thing. They
have the same opportunities as us.”
- Male high school student in Free Sate

“When you are married to a man you do everything for him and give all the respect a man
should have but that is not enough—you still find a man having all of the rights in the
home.”

- Woman from Free State

Findings on Relationships and Sexual Decision Making

- Adolescent males and females reported feeling pressure to have sex in romantic rela-
tionships.

- Social horms among many teens support early adolescent sexual activity.

“It is becoming the fashion for teenagers to have sex and teens don’t fear to be known that
they are sexually active; if still avirgin you are regarded as an old-fashioned granny, that
is exactly how | lost my virginity.”

- Woman in Eastern Cape

“1 am concerned about resisting the challenges out there—being seduced by girls.”
- Male high school student in Eastern Cape

Findings on Sexual Assault
« Most of the men agreed that rape is wrong. However, the men’'s definition of rape
varied.
«  Some men did not consider it rape if:
- A husband forces sex upon his wife.
- A woman consents to sex, then changes her mind, and a man still forces sex upon
her.

“Once a man is aroused it is too late. A man cannot control himself once he is sexually
excited.”
- Man from Free Sate

Findings on Sexual Abuse

« All groups acknowledged that the problem exists in their communities.

« Perpetrators are often family members of the survivor—fathers, stepfathers, older
brothers.

Findings on Physical Abuse

- Many men often cited the abuse of women as a*“ culturally acceptable” practice.

- Men, women, and adolescents often reported seeing their own mothers being verbally
or physically abused.
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“Every time afather beats or slaps their mother, children take it as the right thing to do and
even do it to their own friends.”
- Woman from Free Sate

Men’s Thoughts on the Causes of Violence Against Women
« Alcohol

« Unemployment

« Unfaithfulness: men having relationships with other women

Input on MAP Programming

« Groups of older men expressed the need to have “male-only” groups that were led by a
male facilitator.

« Students expressed a desire to have mixed-gender groups in order to share opinions
and perspectives.
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Facilitation Skills:
Tips and Suggestions

The success of any educational or training event can be greatly enhanced by a skilled fa-
cilitator. Below are afew suggestions for how to make the most of a group presentation.

General Tips and Suggestions for Presenting to Groups

* Prepare yourself before any presentation by practicing.
» Learnthe participants' names.
* Interact with the audience:

- Move out from behind the podium or table.
- Movearound and into the audience.
- Look at and listen to the person asking a question.
- Beinterested and energetic.
- Involve the participants through eye contact and discussion whenever possible.
* Be sensitive to the sensitivities of your audience. Identify the participants “nerve end-
ings,” such as age, gender, locality, and language.
* Use humor, but do not wait for laughs.

* Never give a “generic” presentation. Always try to customize it for the group you are
working with. There are many different ways to cover the same material.

» Articulate clearly the relationship between the presentation and earlier and future learn-
ing activities.

« Use linkages and repetition: Provide the same message in many ways so that people
with different learning styles can understand it.

Responding to Difficult Statements

The MAP manual addresses many topics that are very sensitive and difficult to discuss.
The activities in this guide create ways for these topics to be discussed openly in a group
setting. A problem that facilitators will surely face is having the participants make state-
ments that are not in accord with the views of PPASA. For example, a participant might
say, “If awoman gets raped, it is because she asked for it. The man who raped her isnot to
blame.” Asa PPASA educator, you must realize that it isimportant to challenge such
opinions and to offer a viewpoint that reflects the philosophy of PPASA. Thiscan bea
difficult challenge, but it is essentia in helping the participants work toward positive
change. The following process is one suggestion on how to challenge difficult statements:

Difficult statement from a participant: “1f a woman gets raped, it is because she asked for
it. The man who raped her is not to blame.”
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After the participant makes a difficult statement, the facilitator can respond with the fol-
lowing four steps:

Step 1. Ask for clarification.

“1 appreciate your sharing your opinion with us. Can you tell us why you feel that
way?’

Step 2: Seek an alternative opinion.

“Thank you. So at least one person feels that way, but others do not. What do the rest
of you think? Who here has a different opinion?’

Step 3: If an alternative opinion is not offered, provide one.
“1 know that a lot of people completely disagree with that statement. Most men and
women | know feel that the only person to blame for arape is the rapist. Every individ-
ual has the responsibility to respect another person’sright to say ‘no.””

Step 4. Offer factsthat support a different point of view.
“The facts are clear. The law states that every individual has aright to say ‘no’ to sex-
ual activity. Regardless of what a woman wears or does, she has aright not to be raped.
The rapist isthe only person to be blamed for arape.”

Please note that even after the facilitator uses these four steps to address the difficult state-
ment, it is very unlikely that the participant will openly change his or her opinion. How-
ever, by challenging the statement, the facilitator has provided an alternative point of view
that the participant will be more likely to consider and, it is hoped, adopt at a later period.
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Giving and Receiving Feedback

Objective

To enable the participants to reflect on their personal styles of both providing and
receiving feedback

Time

30 minutes

Materials and Advance Preparation

1.

2.

Four pieces of paper or four pictures of four different animals

In bold letters, print the names of the following four animals, one name per piece of
paper: “Dog,” “Dolphin,” “Lion,” and “Owl.”

Place the name of a different animal in each of the four corners of the room. If you can
provide actual pictures of the animals, you might use them instead.

(Note: The animals used for this exercise can be changed as the facilitator seesfit.)

Note to the Facilitator

This activity should be used for any PPASA staff member who will be practicing the facili-
tation of MAP activities and receiving feedback from his or her peers.

Steps

1.

Explain to the participants that you are going to lead an exercise on giving and receiv-
ing feedback. Ask them to share their ideas on why feedback is important to give to
and to receive from co-workers.

Share the following information with the participants. “Feedback from our peers is
very important because it enables us to gain insight into how we do our jobs differently
from other people. When feedback is provided well, it can help an individual improve
his or her skills as an educator. Everyone has a different style of giving and receiving
feedback. Some people are very vocal and expressive about providing feedback, and
others are shy about it. Likewise, people vary in how they receive feedback from oth-
ers. We are going to do an exercise that helps analyze our own personal styles of giv-
ing and receiving feedback.”

Have al of the participants stand in the middie of the room. Ask them to think about
their style of providing feedback to their peers. Tell them that they must choose an
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animal that best represents their style of receiving feedback. Allow the participants to
reflect on this question, and then have them stand next to the animal that best repre-
sents their style. Allow five minutes for the participants to discuss with their group
why they chose the animal they did. Next, have the members from each animal group
share some of their reasons for choosing their particular animal to the larger group.
This should take about 10 minutes. For example, a participant might say, “I chose the
dog because dogs are very loyal and kind. | never want to offend anyone, so | am very
careful when providing feedback. My biggest concern is to make sure no one gets an-

agry.”

4. After al of the smaller groups have reported back to the large group, have everyone
stand in the middle of the room again. This time instruct the participants to stand next
to the animal that best represents how they receive feedback. Have the participants
spend five minutes discussing this among themselves and then 10 minutes reporting
back to the larger group. A participant might respond to this situation by saying, “I am
like alion when receiving feedback because | can be very temperamental. If | hear too
many negative comments at once, | become very aggressive and protective, a lot like
the way alion will protect its young.”

5. After al of the groups have finished reporting back, ask the participants the following
guestions for discussion:
« Why isit important to know what our styles are for giving and receiving feedback?
« How hasthis activity changed how you might give and receive feedback?
« What isthe most important thing to remember when giving feedback to someone?

« What is the most important thing to remember when receiving feedback from
someone?
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Observation and Feedback Form
for Life Skills Educators

On the following page is a copy of an observation and feedback form. This is a tool for
MAP master trainers to use when training PPASA life skills educators on how to conduct
MAP educational activities. In order to train educators, master trainers should first orient
educators to the MAP manual and the activities within it. Once master trainers do this, the
educators should have an opportunity to see the activities modeled by a master trainer. The
activities can be modeled with the educator acting as either a participant or just an ob-
server. Once the activity has been modeled for the educator, the master trainer should give
the educator a chance to conduct the activity in front of a group.

Note: It is important to give the educator plenty of time to practice and prepare for the
activity. The master trainer should serve as a resource for the new educator as he or she
plans the session. When the educator conducts the new activity, the master trainer and
other educators should provide feedback on the educator’s performance by using the
following observation and feedback form. The form gives the educator valuable feedback
on what he or she did well and how to improve.
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Observation and Feedback Form

Presenter

Skill Components

Use of Voiceto Communicate
(pronunciation, projection, rate)

Demeanor with Audience
(humor, sincerity, energy, enthusiasm)

Use of Body to Communicate
(facial expressions, eye contact,
body movements, gestures)

Instruction-Giving
(concise, clear, simple, choice of language,
checks the participants’ understanding)

Process Skills

(uses open-ended questions, validates

the participants, seeks opinions, encourages
group interaction)

Group M anagement

(controls disruptions, draws out the quiet
participants, does not et one or two control
the group)

Management of Biases

(does not show biases re: gender,
ethnicity, sexual orientation, other;
addresses participant biases appropriately)

Observer

Ratings. 1=Ilow; 5=high

1 2 3
Comments.
1 2 3
Comments.
1 2 3
Comments:
1 2 3
Comments.
1 2 3
Comments.
1 2 3
Comments:
1 2 3
Comments:
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Observation and Feedback Form (continued)

What did this presenter do that you found particularly helpful ?

What suggestions can you make?
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Sample Agenda for a Five-Day
Men As Partners Life Skills Workshop

MAP life skills workshops can be conducted with a variety of groups. The workshops can
be targeted for a certain male-only group or they can be conducted with a mixed-gender
group. In many cases, the MAP life skills workshops will be incorporated into existing
PPASA programs. For example, the Adolescent Health program might conduct a workshop
of MAP activities. Various groups (parents, teens, women, men) can benefit from the MAP
activities. As shown in the following agenda, MAP workshops might consist of various
activities over a five-day period. However, MAP workshops might look much different
than the following agenda. MAP life skills workshops will vary based on each provincial
office’ s needs and the judgment of each MAP educator.

Day One
Introductions and | cebreakers
That’s Mel
A Cold Wind Blowstto...
Expectations and Ground Rules

Gender and Sexuality

Gender Vaues Clarification

Understanding Sexuality

Gender Roles. I'm Glad I'm a..., But If | Werea...
Gender Roles. “Act LikeaMan, Act Like aWoman”

Male and Female Sexual Health
Review of Male Reproductive Anatomy and Physiology
Review of Female Reproductive Anatomy and Physiol ogy

Closing Activity
Reflection

Day Two
| cebr eaker
Do LikeThis, Do Like That...

Male and Female Sexual Health

Human Sexual Development through the Life Span
Sexual Jeopardy
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Day Two (continued)
HIV/AIDS and Other STls
Burning Questions about Sexually Transmitted Infections (ST1s)
The HIV Handshake
Finding the Gapsin HIV Knowledge
Levels of Risk
Condom Steps

Closing Activity
Reflection

Day Three
| cebreaker
Two Truthsand alLie

HIV/AIDS Activities

The Persona Impact of HIV
Practicing Negotiation Skills
HIV Case Studies

Relationships

Romantic Relationships, Loving Relationships
Healthy and Unhealthy Relationships
Controlling Relationships

Closing Activity
Reflection

Day Four
Examining Violence
Reestablishing a Safe Environment for the Participants' Discussions
Violent Societies

Awar eness of Sexual Violence
Vocabulary Exercise: Definitions
Sexual Rights and Responsibilities
Sexua Harassment and the Imbalance of Power
Forced Sex: Exploring Attitudes about Rape and Establishing Why It Is Wrong

Closing Activity
Reflection
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Day Five
Awar eness of Sexual Violence
Shattering Myths about Sexual Assault
Reexamining Sexual Consent: Case Studies of Acquaintance Rape

Domestic Violence
Definitions and Misconceptions
The Repeating Pattern of Domestic Violence

Closing Activities
Redefining Manhood
Reflection

The Rainstorm
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Sample Agenda for a One-Day
HIV/AIDS Prevention MAP Workshop

8:00-8:30

8:30-8:45

8:45-9:30

9:30-10:30

10:30-10:45

10:45-11:00

11:00-12:00

12:00-1:00

1:00-1:45

1:45-2:30

2:30-2:45

2:45-3:15

3:15-4:00

4:004:30

4:30-4:45

4:45

Welcome/ Logistics/ Introductions: That's Me!
Review of Agenda/ Expectations and Ground Rules
Act LikeaMan, Act Like aWoman

Power and Gender

BREAK

The HIV Handshake

HIV Myths and Facts

LUNCH

Levels of Risk

The Personal Impact of HIV

BREAK

Condom Steps

Condom Negotiation

HIV/STIs and Gender

Reflection

Adjourn
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From Men As Partners: A Program for Supplementing the Training of Life Skills Educators
© 2001 EngenderHealth and PPASA
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Objectives of
Introductions and Icebreakers

Introductory activities serve several purposes and are an important part of any education or
training session because they:

Get people to talk with each other and become acquainted

Help establish a comfortable learning environment

Serve as away for people to learn what they have in common with othersin the group
Help people open up and get comfortable in a nonthreatening and low-risk manner
Help establish an atmosphere of humor and trust within the group

Help elevate the energy level of the group
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Introductions

Learning about Each Other

Objectives

1. To provide aquick opportunity for the participants to get to know each other
2. To appreciate the breadth of experience of the group members

Time
10 minutes

Materials
« Paper and pens (optional)

Note to the Facilitator

The participants may be reluctant to participate in this activity at the beginning of the
workshop. Y ou may want to model this activity by sharing information about yourself be-
fore asking the participants to do the same.

Steps
1. Ask the participants to divide into groups of two.

2. Tell each participant that he or she will need to introduce him- or herself to the other
person and share three things about him- or herself. Allow a few minutes for the pairs
to share this information with each other.

3. Have the small groups join together again. Next, go around the room, and ask each per-
son to introduce his or her partner to the group and to share one of the three things that
he or she learned about that person.
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Expectations and Ground Rules

Objectives

1. Toestablish clear expectations for what will and will not be accomplished in the
training session
2. To establish expectations for behavior during the training session

Time
30 minutes

Materials and Advance Preparation

« Newsprint
o Markers
« Handout: “How to Get the Most from This Workshop” (page 35)

Prepare an agenda and alist of objectives.

Note to the Facilitator

This activity is critical for climate setting and establishing clear, shared expectations. Be
sure to allow ample time! This activity should be included in any workshop. Use it very
early (it may follow an icebreaker and/or individua introductions, but it should precede
any other activities).

Steps
1. Hand out the agenda and the list of objectives to the participants.

2. Ask the participants, “What do you hope to gain from this session?’

3. Ask the participants to take a moment to think about the question. Acknowledge that
some of them might have chosen to attend and that others might have been sent by a
supervisor or authority figure. Depending on the group size, you might ask al the par-
ticipants to respond or you might just invite input from the group at large. If your ice-
breaker has not included individual introductions, ask everyone to say his or her name
and then answer the above question. Another option is to ask the participants to discuss
thisin pairsfirst, and then to invite individual responses.

4. As the participants respond, write their input on newsprint. Compare the answers with
your agenda and objectives for the session. Point out which topics or areas of interest
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you will and will not address. Undoubtedly, the participants will mention some topics
that you have not included in your plans; you should address this.

5. Offer additional resources, as appropriate, for those topics that you will not address
during this session.

6. Point out that being honest and clear about what you can and cannot cover in a one-day
or one-week (depending on the group) training session helps you to establish redlistic
expectations. Likewise, it is important for the participants to be honest and clear about
their own expectations and one another’s behavior while together as a group. Write
“Ground Rules” on newsprint, and invite the participants to call out what they can
promise for their own behavior throughout the day, as well as what they would like
from others. If the participants have trouble getting started, you can help by offering
some of the following rules:

« Participate at your level of comfort; it is okay to pass.
o Honor confidentiality.

« Beontime after breaks.

o Ask questions.

Noteto the Facilitator
Y ou should have minimum ground rules in mind and offer them if the participants do
not.

7. Listall input. Ask the participants to look over the list and reflect on these expecta-
tions. Then ask:
“Do we need to revisit or clarify any?’
“Arewe all comfortable with these? If not, how can we changethisrule so that it is
okay?’
8. Post the ground rulesin a spot visible to al or most participants.

9. Distribute the handout “How to Get the Most from This Workshop” to all the partici-
pants. Either go over it briefly or give the participants afew momentsto look it over.

(ApaprTED FROM The Never-Ending Journey: A Cultural Competence Training Manual, Texas Department of
Health, 1997.)

34 MEN AS PARTNERS: TRAINING OF LIFE SKILLS EDUCATORS



Handout

How to Get the Most from This Workshop

This workshop is a unique opportunity to explore the issue of reproductive health.
The workshop is designed to challenge and actively involve you in the training
activities.

To get the maximum benefit from thistraining, try the following suggestions:

o If you usually speak alot in a group, count to 10 and listen before you speak. If
you usually do not speak much in a group, consider sharing more of your impor-
tant views.

« Listen to the other participants.

o Ask for help if you need it. Assume that all of your questions and needs are im-
portant to the group.

« You have the right to excuse yourself from the training room at any time, as do
the other participants.

« Be candid, and speak your mind. Do not wait to express concerns or problems
until the very end of the workshop.

« Welcome and learn from your mistakes. Forgive others mistakes quickly and
completely.

« Resolve conflicts when and with whom they arise.
« Do not criticize or complain about anyone. Before judging what someone else has
said or done, ask yourself:
- What can | learn from this?
- Why isthis making me feel that | need to complain?
- How can | take more effective leadership?
- How can | be abetter ally to this person?
« Distinguish the feelings you have as an individual from those you have as a pro-

fessional. Both sets of feelings are important, and it is helpful to know which role
you are assuming when you are responding.

(ApapTED FROM the Equity Institute.)
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River of Life

Objectives

1. To dlow the participants a moment to reflect on their own lives before discussing
workshop topics

2. To give the participants an opportunity to learn about others in the group so they
can better understand each other
To enable the participants to begin to develop a support network for each other

4. To help the facilitator and the participants better understand the resources within
the group

w

Time
40 to 60 minutes

Materials

A piece of paper for each trainee (flipchart-size paper is nice but not necessary)
At least one marker for each trainee
A sample “River of Life’

Tape

Note to the Facilitator

This activity may or may not be appropriate for a particular group because it takes a con-
siderable amount of time and can be emotionally charged. However, if the participants
have worked together before and are comfortable with each other, this activity might foster
an open environment for sharing during the workshop.

Steps

1. Explainto the participants that you want to take some time now, at the beginning of the
workshop, to have people get to know each other a little better. Quickly give the par-
ticipants the reasons for doing this exercise: To take a moment to reflect on their per-
sonal lives and relationships, to better understand where other people “are coming
from” when they make comments during this workshop, and to begin to create a bond
among the group members. People might need support from each other during this
training and in the future. This might help.

2. Explain that each person will be quickly drawing his or her own “river of life,” show-
ing the calm waters, stagnant backwaters going nowhere, forks in the river, turbulent
rapids, and surprise waterfalls that represent the major events or periods of time in the
person’slife. Tell the participants that after they sketch their own “rivers’ they will ex-
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plain it to a partner, perhaps filling in additional details as they explain it so that, later,
their partner can explain this “river of life” to the entire group. Tell the participants
they will be expected to explain their partner’s life to the group in just a few minutes.
The picture will stay up on the wall for the entire day.

Show a sample picture to give the participants an idea of what you mean by a“river of
life” Explain that the picture starts at birth showing the individual in relation to the
rest of his or her family and ends with a question mark shortly after the word “Today.”
Explain that major life events are those events that are important for that person. Either
apicture or a symbol can be drawn or aword can be used to label events (“sister ill for
long time”; “father died”; “had trouble finding work”; “twins born”). A few ages or
dates or happy or sad faces can be added, if desired. Explain that after the word “To-
day,” each person should project how calm or turbulent life will be in the next six
months or so.

Assure the participants that drawing skills are not crucial and that they should not take
too much time on drawing details.

Last comment: It is okay for a participant to tell his or her partner something—and
then, on further thought, request that some of that information not be shared with the
entire group. For example, the partner might just make vague comments about some
“difficult years’ in amarriage.

Y ou can participate in the activity or observe.

Y ou should allow five minutes for these introductory comments. Y ou must keep track
of time closely during the rest of the exercise because it can easily run overtime.

3. Give each participant a piece of paper and a marker, and have them draw individual
“rivers’ on the paper. Give them five minutes to complete their drawings.

4. Once they have completed the sketches, the participants should explain their “rivers of
life” to their partners. Allow 20 minutes for this activity.

5. The participants should give brief explanations to the group of their partner’s “river of
life” depending on available time—about two to four minutes each.

6. Towrap up the exercise, ask the participants:
« What did you learn from this exercise?

« How can it be helpful to know more about the other participants' backgrounds be-
fore working together?
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Icebreakers

That's Me!

Objective

To help the participants gain a quick insight into the group members personal back-
grounds, which might help them understand individual points of view during discus-
sions as the workshop proceeds

Time
15 minutes

Materials
No materials needed

Steps

1. Have each participant give his or her name and position within PPASA. (This assumes
that some or all of the participants do not know each other already.)

2. Read aloud from the following comments, and tell the participants to stand up and say,
“That’s mel” if acomment describes them. Also explain that it is fine to pass if they
would rather not admit to something.

Icebreaking Comments

Mix general comments with comments on people' s backgrounds. Check them off as
you go.

General comments

« Have someonein my household who snores

o Prefer dogsto cats

« Manage stressreally well

« Am planning a vacation sometime soon

« Lovelndianfood

« Haveat least one electric appliance, TV, radio, or phone that needs repair

« Inthe past two weeks, have spent more than five minutes looking for my keys
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Have at least one family or romantic relationship that needs improving
Exercise or walk for at least an hour three times a week

Vowed to get more exercise within the last year

Am amorning person rather than a night person

Comments about living in families with boys and girls, or experience with
children

Grew up with a brother

Grew up with asister

Have ateenage daughter (13 or older)

Have ateenage son (13 or older)

Have a child age four or younger

Have achild age 5to 12

Am caring for and/or financially supporting an elderly or disabled adult family member

Comments about experience in rural and urban areas or with special popula-
tions of importance to MAP

Have spent at least 12 months of my life (intotal) living in arural area
Have spent at least 12 months of my life (in total) living in alarge city

Comments about work or life experience

Am anurse

Am adoctor

Have worked in family planning for more than two years
Have worked with PPASA for more than two years
Have counseled a couple together on some topic
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A Cold Wind Blows to...

Objectives

1. To help the participants know allittle about each other
2. To establish an atmosphere of fun within the training

Time
5 minutes

Materials
No materials needed

Steps
1. Ask the participants to sit on chairs placed in acircle.
2. You should stand in the middle of the circle and begin the game by saying, “A cold

wind blows to whomever (fill in anything: is wearing black shoes,
plays soccer, has a child, etc.).”

3. All of the people who fit that description must change seats, including the person
standing in the middle. There will not be enough chairs for everyone since the person
standing in the middle does not have a chair, so one person will always be left standing
in the middle.

4. The person left standing in the middle should make the next statement.
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Two Truths and a Lie

Objectives

1. To help the participants get to know alittle about each other
2. To establish an atmosphere of fun within the training

Time
15 minutes

Materials

. Paper
« Pencilsor pens

Steps

1. Give each participant a piece of paper and a pencil or pen.

2. Ask each participant to write three statements about themselves: two of the statements
need to be true, and one needs to be false. Y ou should model this activity first to help
the participants understand how the activity works. Tell the participants that each false
statement should sound as if it could possibly be true; otherwise, the activity is not as
much fun.

3. After all of the participants have written their statements, they should take turns shar-
ing their three statements with the group without identifying the fal se statement.

4. The participants must guess which statement is false.

5. Complete this process until all the participants have shared their statements.
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Do Like This, Do Like That...

Objectives

1. Tohavefun
2. To create acomfortable atmosphere

Time

5 minutes

Materials
No materials needed

Steps

1.

2.

Y ou should stand at the front of the room where every participant can see you.

Ask the participants to copy your physical movements whenever you say, “Do like
this.” For example, you might touch your leg or jump up and down, and the partici-
pants should do the same.

When you say, “Do like that,” the participants should not copy your movements. If
they do, select one of those participants who copied you and have him or her replace
you as the leader at the front of the room. If possible, you should select someone who
has not already been the leader.
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Gender Values Clarification

Objectives

1. Toexaminethe participants’ attitudes and beliefs about gender
2. To create aforum for discussion of gender issues

Time

45 minutes

Materials and Advance Preparation

Four forced-choices signs (“ Strongly Agree,” “Agree,” “Disagree,” and “ Strongly Dis-
agree’)

Markers

Tape

In large letters, print each of the following titles on cards (or pieces of paper), one title
per card: “Strongly Agree,” “Agree,” “Disagree,” and “ Strongly Disagree.”

Display the signs around the room, leaving enough space between them to allow a
group of participantsto stand near each one.

Review the statements provided below, and choose five or six that you think will gen-
erate the most discussion.

Steps
1. Explain to the participants that this activity is designed to give them a general under-

standing of their own and each other’s values and attitudes about gender. Explain that
this workshop will focus on gender issues, and that this is the group’ s first opportunity
to discuss the issue. Remind the participants that everyone has a right to his or her own
opinion, and no response is right or wrong.

Read aloud the first statement you selected, and ask the participants to stand near the
piece of paper that most closely represents their opinion. After the participants have
made their decisions, ask for one or two volunteers from each group to explain why
they feel that way. Continue for each of the statements you selected.

After discussing all of the statements, facilitate a discussion by asking the following
guestions:

« Which statements, if any, did you find challenging to form an opinion about? Why?

« How did it feel to express an opinion that was different from that of some of the
other participants?
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« How do you think people’s attitudes about some of the statements might affect their
interactions with male clients or their ability to provide reproductive health services to
men?

Note to the Facilitator

For the sake of discussion, if the participants express a unanimous opinion about any of the
statements, play the role of “devil’s advocate” by expressing an opinion that is different
from theirs.

Statements

« Itiseasier to be aman than awoman.

« Women make better parents than men.

« Family planning is awoman’s responsibility.

« A manismoreof a“man” once he has fathered a child.

« Sex ismore important to men than to women.

« Itisokay for aman to have sex outside of marriage if his wife does not know about it.
« A man cannot rape hiswife.

« Men are smarter than women.
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Understanding Sexuality

Objective

To gain an understanding of the broad concept of sexuality and the many areas of our
lives that involve our sexuality

Time
45 to 60 minutes

Materials

Flipchart paper
Markers

Steps

1.

2.

3.

Write “Sex” and “ Sexuality” in separate columns on a piece of flipchart paper.

Ask the participants what the term sex means to them. Allow participants to share their
thoughts, and record their responses in the “Sex” column on the flipchart. Then read
aloud the following definitions of sex and sexual intercourse and ask the participants
for any comments on the definitions.

Sex refers to one’'s biological characteristics—anatomical (breasts, vagina, penis, tes-
tes), asamale or female. Sex is aso a synonym for sexual intercourse, which includes
penile-vaginal sex, oral sex, and anal sex.

Ask the participants what the term sexuality means to them. Allow participants to share
their thoughts, and record their responses in the “Sexuality” column on the flipchart.
Then read aoud the following definition and ask the participants for any comments on
the definition.

Sexuality is an expression of who we are as human beings. Sexuality includes all
the feelings, thoughts, and behaviors of being male or female, being attractive and
being in love, as well as being in relationships that include intimacy and physical sex-
ual activity.

Sexuality begins before birth and lasts throughout the course of the life span. A per-
son’'s sexuality is shaped by his or her values, attitudes, behaviors, physical appear-
ance, beliefs, emotions, personality, likes and dislikes, spiritual selves, and all the ways
in which he or she has been socialized. Consequently, the ways in which individuals
express their sexuality are influenced by ethical, spiritual, cultural, and moral factors.
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4. Explain that while many people often associate the term sexuality with the terms sex or
sexual intercourse, it encompasses much more than that. To help the group understand
the complexity of sexuality, discuss five different aspects of sexuality in a brief mini-
lecture. One way to present these five aspectsis to draw five circles that all touch each
other. Each circle represents one of the elements of sexuality. When all of the circles
are placed together, they suggest the total definition of sexuality. After each concept is
described to the participants, see if they have any examples to demonstrate their under-
standing of each element:

Sensuality — Sensuality is how our bodies derive pleasure. It is the part of our body
that deals with the five senses. touch, sight, hearing, smell, and taste. Any of these
senses when enjoyed can be sensual. Ask the participants to provide examples of how a
person might enjoy each of the five senses in a sensual manner. The sexual response
cycleisalso part of our sensuality because it is the mechanism that enables us to enjoy
and respond to sexual pleasure.

I ntimacy/r elationships — Intimacy is the part of sexuality that deals with relationships.
Our ability to love, trust, and care for others is based on our levels of intimacy. We
learn about intimacy from those relationships around us, particularly those within our
families.

Sexual identity — Every individua has his or her own personal sexua identity. This
can be divided into four main elements:

a. Biological sexisbased on our physical status of being either male or female.

b. Gender identity is how we feel about being male or female. Gender identity starts
to form around age two, when a little boy or girl realizes that he or she is different
from the opposite sex. If a person feels like he or she identifies with the opposite
biologica sex, he or she often considers himself or herself transgender. In the most
extreme cases, a transgender person will have an operation to change his or her bio-
logical sex so that it can correspond to his or her gender identity.

c. Gender roles are society’s expectations of us based on our biological sex. Ask the
group to think about what behaviors we expect of men and what behaviors we ex-
pect of women. These expectations are gender roles.

d. Sexual orientation is the final element of sexual identity. Sexual orientation refers
to the biological sex that we are attracted to romantically. Our orientation can be
heterosexual (attracted to the opposite sex), bisexual (attracted to both sexes), or
homosexual (attracted to the same sex). People often confuse sexual orientation and
gender roles. For example, if aman is very feminine or awoman is very masculine,
people often assume that these individuals are homosexual. Actually, however,
they are expressing different gender roles. Their masculine or feminine behavior
has nothing to do with their sexual orientation. A gay man may be very feminine,
very masculine, or neither. The same applies to heterosexual men. Also, a person
may engage in same-sex behavior and not consider himself or herself homosexual.
For example, men in prison may have sex with other men but may consider them-
selves heterosexual.
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Sexual health — Sexual health involves our behavior related to producing children, en-
joying sexual behaviors, and maintaining our sexual and reproductive organs. Issues
like sexual intercourse, pregnancy, and sexually transmitted infections (STIs) are part
of our sexual health. Ask the group to identify as many aspects of sexual health as
possible.

Sexuality to control others— This element is not a healthy one. Unfortunately, many
people use sexuality to violate someone else or get something from another person.
Rape is a clear example of sex being used to control somebody else. Sexual abuse and
prostitution are others. Even advertising often sends messages of sex in order to get
people to buy products.

Discussion questions:

o Whereis*“sexual intercourse” included within the definition of sexuality? Does the
term play alarge or small role in the definition?

« How does culture influence the various circles of sexuality?

« Which circles of sexuality are very different between males and females? Do men
and women experience sensuality the same way? Do men and women view rela-
tionships the same way? Do men and women have the same sexual health needs?
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Gender Roles:
I'm Glad I'm a..., but If | Were a...

Objectives

1. To develop a better understanding of the enjoyable and difficult aspects of being
male or female

2. To develop abetter understanding of the other gender

Time

60 minutes

Materials

Newsprint
Markers
Tape

Note to the Facilitator

This activity is most effective when there are male and female participants to share their
perspectives. However, you can do the activity with an al-male group. Instructions are in-
cluded below on how to facilitate the activity either way.

Steps

1. Separate the participants into same-sex groups of no more than eight. If the participants

are all men, simply divide them into smaller groups. Tell the participants to pick one
person to serve as the recorder who will write for the group.

Give each group a sheet of newsprint and a marker. Ask the participants to come up
with as many endings as they can for the following sentences:
« Malegroup: I'mglad I’'m aman because...

« Female group: I'm glad I’'m a woman because... (If the group is all male, do not
worry about this question.)

Give an example of each to help the groups get started. Have the groups record their
sentences on the newsprint. Allow 15 minutes for compl etion.

Note to the Facilitator

Make sure that the responses from the participants are positive aspects of their own
gender rather than responses that center on not having to experience something the
other sex experiences. For example, instead of men in the group making statements like
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“I'm glad I’'m a man because | don’t have a period,” they could concentrate on state-
ments like “I’m glad I’'m a man because I’ m strong.”

3. Give the groups another sheet of newsprint, and ask the participants to come up with as
many endings as they can to the following sentences:
« Madegroup: If | wereawoman, | could...

o Female group: If | were a man, | could... (If the group is al male, do not worry
about this question.)

Allow 15 minutes for completion.
4. Tape the sheets on the wall, and discuss the responses by asking the following ques-
tions:
Questions for a mixed-gender group:
« Wereany of the responses the same for both genders?

« Wasit harder for members of either of the gender groups to come up with reasons
they are glad of their gender? Why do you think thisis?

« How does the first set of responses of one gender group compare to the second set
of the other gender? (Do the items the women list as things they are glad about
overlap with what the men list as things they could do if they were women?)

Questions for an all-male group:

« How do you think a woman would finish the sentence, “I’'m glad I’'m a woman
because...”

« How do you think a woman would finish the sentence, “If | wereaman, | could...”

Questions for either group:

« What did you find chalenging about discussing the advantages of being the other
gender?

« Are any of the responses stereotyped? Which ones? Why do these stereotypes
exist? Arethey fair?

(ApapteD FrRoM Life Planning Education, Center for Population Options, Washington, DC, 1985.)
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Power and Gender

Objectives

1. Torecognize that men and women are treated differently in society
2. Toexaminethe participants attitudes and beliefs about gender

3. Toidentify the different groups that have power and the groups that are targeted for
unfair treatment in South Africa

Time

60 minutes

Materials and Advance Preparation

Four forced-choices signs (“Strongly Agree,” “Agree,” “Disagree,” and “Strongly Dis-
agree”)

Flipchart paper

Markers

In large letters, print each of the following titles on cards (or pieces of paper), one title
per card: “Strongly Agree,” “Agree,” “Disagree,” and “ Strongly Disagree.”

Display the signs around the room, leaving enough space between them to alow a
group of participantsto stand near each one.

Steps

1.

Introduction: The participants are going to be discussing gender roles. Gender roles are
defined as society’ s expectations of people based on their gender. Men and women are
treated differently in South African society and throughout the world. Ask the partici-
pants to give some examples of the different forms of treatment men and women re-
ceive.

Systems of oppression: In South Africa, men have more power than women do. Often,
when groups have power, they treat those with less power poorly. This poor treatment
of the groups with less power is called “oppression.” Ask for some examples of “Pow-
erful” groups and “ Targeted” groups. List them on a sheet of flipchart paper. Help the
participants come up with examples of these two groups by suggesting categories that
may have a power and a target group. These include sex, race, age, religion, financial
status, and sexual orientation. The chart should look similar to the one that follows at
the top of page 58.
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Power ful Targeted

Men Women
Whites Blacks

Adults Y outh

Wealthy Poor
Heterosexuals Homosexuals
Christians Non-Christians

3. After having the participants complete the chart, lead a discussion that includes the

guestions “Why do these groups have more power?’” and “What bad things can happen
because of this power?’ Give examples (rape, war, apartheid, abuse, etc.).

. Forced-choices activity: Now that the participants have discussed oppression, they are
ready to discuss some of their opinions about power differences between men and
women. This activity asks the participants to share their opinions. Remind them that
everyone has aright to his or her own opinion. Place four forced-choices signs across
the length of the wall with plenty of space in between each one. The signs should read
“Strongly Agree,” “Agree,” “Disagree,” and “Strongly Disagree.” After reading aloud
each statement below, ask the participants to stand next to the sign that most closely
represents their opinion. Once the participants have made their decisions, ask them to
share the reasons why they feel the way they do. Remind them that everyone has a
right to pass if asked for his or her opinion. If al the participants seem to agree with
each other on a particular statement, you can play “devil’s advocate” by offering a dif-
ferent perspective.

Statements

« Women have the same rights as men in South Africa.
« Men must make the decisions in the household.

« Men should earn more money than women.

o Itisthewoman’sduty to remain in the home.

« A man hastheright to beat hiswife.

. Advice for our children: Remind the participants that we live in a world where men
and women are treated differently. Ask the participants these questions: “If you were to
have a daughter, or if you do have one, tell us one piece of advice you would give her
about growing up as a female that would help her fight unfair treatment” and “If you
were to have a son, or if you have one, tell us one piece of advice that you would give
him related to gender equality?’
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Gender Roles:
Act Like a Man, Act Like a Woman

Objectives

1. To recognize that it can be difficult for both men and women to fulfill the gender
roles that society establishes

2. To examine how messages about gender can affect human behavior

Time
45 minutes

Materials

« Flipchart paper
o Markers
. Tape

Steps

1. Ask the participants if they have ever been told to “act like a man” or “act like a
woman” based on their gender. Ask them to share some experiences in which someone
has said this or something similar to them. Why did the individual say this? How did it
make the participant feel ?

2. Téell the participants that we are going to look more closely at these two phrases. By
looking at them, we can begin to see how society can make it very difficult to be either
male or female.

In large letters, print on a piece of flipchart paper the phrase “Act LikeaMan.” Ask the
participants to share their ideas about what this means. These are society’ s expectations
of who men should be, how men should act, and what men should feel and say. Draw a
box on the paper, and write the meanings of “act like aman” inside this box. Some re-
sponses might include the following:

« Betough.

o Donot cry.

« Ydl at people.

« Show no emotions.

« Take care of other people.
« Do not back down.

MEN AS PARTNERS: TRAINING OF LIFE SKILLS EDUCATORS 59



3. Once you have brainstormed your ligt, initiate a discussion by asking the following
guestions:

« Canit belimiting for aman to be expected to behave in this manner? Why?
« Which emotions are men not allowed to express?

« How can “acting like a man” affect a man’s relationship with his partner and chil-
dren?

« How can social norms and expectations to “act like aman” have a negative impact
on aman’s sexua and reproductive health?

« Can men actualy live outside the box? Is it possible for men to challenge and
change existing gender roles?

4. Now in large letters, print on a piece of flipchart paper the phrase “Act Like a
Woman.” Ask the participants to share their ideas about what this means. These are so-
ciety’s expectations of who women should be, how women should act, and what
women should feel and say. Draw a box on the piece of paper, and write the meanings
of “act like awoman” inside this box. Some responses may include the following:

« Bepassve

« Bethe caretaker.

o Act sexy, but not too sexy.
« Besmart, but not too smart.
« Bequiet.

« Listento others.

« Bethe homemaker.

5. Once you have brainstormed your lit, initiate a discussion by asking the following
guestions:

« Canit belimiting for awoman to be expected to behave in this manner? Why?
« What emotions are women not allowed to express?

« How can “acting like awoman” affect awoman’s relationship with her partner and
children?

« How can social norms and expectations to “act like a woman” have a negative im-
pact on awoman’s sexual and reproductive health?

« Canwomen actually live outside the box? Is it possible for women to challenge and
change existing gender roles?

6. Close the activity by summarizing some of the discussion and sharing any final
thoughts. A final comment and question could be as follows:

« Theroles of men and women are changing in our society. It has slowly become less
difficult to step outside of the box. Still, it is hard for men and women to live out-
side of these boxes. What would make it easier for men and women to live outside
of the boxes?
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Gender Roles:
Looking at Gender Stereotypes

Objectives

1. Toexaminethe participants stereotypes about men and women
2. To explorethe effect that gender stereotyping can have on men and women

3. To recognize that negative gender stereotyping is caused in part by the rigid gender
roles that exist in society

Time
30 minutes

Materials and Advance Preparation

« Four pieces of flipchart paper (“10 Bad Things about Men,” “10 Good Things about
Men,” “10 Bad Things about Women,” and “10 Good Things about Women™)

o Flipchart paper

o Markers

. Tape

In large letters, print each of the following titles on pieces of flipchart paper, one title per
piece of paper: “10 Bad Things about Men,” “10 Good Things about Men,” “10 Bad
Things about Women,” and “10 Good Things about Women.”

Steps

1. Divide the participants into two mixed-gender groups. Each group will get two pieces
of flipchart paper.

« Group 1 will have one piece of flipchart paper that says “10 Bad Things about
Men” and another that says“ 10 Good Things about Men.”

« Group 2 will have one piece of flipchart paper that says “10 Bad Things about
Women” and another that says “10 Good Things about Women.”

2. After the groups write their answers, have each group present its answers to everyone.

3. Inlarge letters, print the word “ Stereotype” on a piece of flipchart paper. Remind the
participants that a stereotype is “a standardized conventional idea or character.” Look
over the lists that the participants have created and discuss the question, “Which of the
characteristics listed about men and women are stereotypes?’ After identifying the
stereotypes, ask, “How do these stereotypes have a negative impact on how we relate
to men and women?’
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4. Close the activity by asking the participants the following questions:

What was this process like?

How easy or hard was it to identify 10 bad things for your groups? Ten good
things?

Why do you suppose thisis?
Are stereotypes ever useful? Why are they used so frequently?

How did it feel to see thelist of stereotypes about your own gender? What feelings
did you experience? What can you learn from that experience?
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Sexual Orientation

Objectives

1. Tofacilitate an understanding of the different types of sexual orientation
2. Toexamine societal attitudes about homosexuality
3. Toclear up mythsthat exist about homosexuality

Time
15 to 30 minutes

Materials

Flipchart paper
Markers

Steps
1. Begin a discussion by asking the group to define sexual orientation. Provide the fol-

lowing definition after the discussion:

Sexual orientation is the erotic or romantic attraction (preference) for sharing sexual
expression with:

« Members of the opposite sex (heterosexuality)
« Members of your own sex (homosexuality)
« Members of both sexes (bisexuality)

Acknowledge that some of the participants might have very strong values about a
person’s sexual orientation. Tell the participants that you will respect every individ-
ual’s right to his or her opinion. However, sexua orientation is important to discuss
because homosexuality exists in South Africa, as well as throughout the rest of the
world. Also, the new constitution in South Africa says that no one can discriminate
against people because they are gay or lesbian. Allow for any questions at this point if
needed.

Draw a line across the top of some flipchart paper. Label one side of the continuum
“Heterosexua” and the opposite end “Homosexual.” Label the middle of the contin-
uum “Bisexual.”

Use this diagram to explain that the range of sexual orientation, from heterosexuality to
homosexuality, is a continuum. Most individuals sexual orientation falls somewhere
along this continuum. While scientific studies have shown that an individual cannot
change his or her sexual orientation at will, sexual orientation might change throughout
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a person’s lifetime. So an individual’s orientation can move along the continuum as
time passes.

4. Explain that a person’s sexual orientation is often confused with other aspects of his or
her sexuality. People often mistake sexual orientation with gender roles. To make this
point, draw a second line below the first. Label one side “Masculine” and the other
“Feminine.” Explain that gender roles are societal expectations of how men and
women should act. Often, when a man acts in a feminine manner, he is assumed to be
homosexual, but this may not be true because gender roles and sexual orientation are
different. Explain that a person’s gender roles can also move across the continuum over
time or can be based upon a given situation.

5. Another distinction to make is that a person’s sexual behavior does not always indicate
his or her sexual orientation. To make this point, draw athird line below the other two.
Label one side “Sex with Men” and the other “Sex with Women.”

Explain that not all individuals who have had one or more sexual contacts with mem-
bers of their own sex define themselves as homosexual or are considered homosexual
by society. For example, some adolescent boys who experiment sexually with other
boys (for example, masturbating in a group) and some men who have sex with other
men in isolated settings, such as prisons, do not consider themselves and are not con-
sidered by others to be homosexual. In addition, individuals who engage in same-sex
sexual activity might not be exclusively attracted to members of their own sex and
might not wish to engage in sex only with members of their own sex. Indeed, some
married persons engage in same-sex sexual activity outside of marriage and still con-
sider themselves to be heterosexual. People who have sex with both men and women
might consider themselves to be bisexual, homosexual, or heterosexual.

6. Conclude this activity by making the following points about sexual orientation. Give
the participants an opportunity to discuss any of these points:

« Homosexuality is not a character defect or a mental illness. Scientific research has
shown that people who have sex with members of their own sex can be just as emo-
tionally healthy as those who have sex exclusively with members of the opposite
Sex.

o Sexual orientation is not something a person can change at will. No scientifically
valid studies have indicated that people can change their sexual orientation by
wanting to do so. However, an individual’ s orientation might change over time.

« Homosexuality is different from transsexuality. A person who feels that he or she
was born into the body of the wrong sex is a transsexual. Being a homosexual has
nothing to do with feeling that you are in the body of the wrong sex. Most homo-
sexual men feel perfectly comfortable being male, and most homosexual women, or
lesbians, feel perfectly comfortable being female.

o Children of homosexual or bisexual parents are no more likely to become homo-
sexual or bisexual than children of heterosexual parentsare.
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Guided Fantasy:
A Man’s Life in a Woman’s World

Objectives

1. To exploretheinequity between men and women in society
2. Toexplorethe effect that social norms can have on men and women

3. To challenge the common perception among men that poor treatment toward
women is “cultural” and, therefore, acceptable

Time
45 minutes

Materials
No materials needed

Steps

1. Ask each participant to make him- or herself comfortable in the room, then read aloud
the following exercise to the participants:

| would like to guide you on atrip. It isatrip to a place very different from the society
you livein today. Thistrip will put you in a place that might make you feel uncomfort-
able at times. Even though you may feel thisway, try to follow along with the trip and
concentrate on the feelings it touches in you.

Find a comfortable position, and close your eyes. Let your body relax. Listen to your
breathing, and begin to take deep breaths in and out. Relax all of the muscles in your
body.

| am going to ask you to imagine aworld that is very different from the one you are liv-
ing in now. Because it is different, it requires you to stretch your imagination. Let
yourself imagine as fully as you can. If you become distracted at any point, just notice
that and return to the process.

Imagine for a while that you live in a society where women have much more power
than men. The entire society is set up to favor women. Most people in positions of
power are women. This has been the case throughout history. This includes presidents,
tribal leaders, police officers, military leaders, church leaders, and businesspeople.
Men would like these positions of power, but women know this and are determined to
keep men from gaining too much power. Occasionally, a man holds one of these posi-
tions, but most are held by women. When men complain about the inequity and lack of
representation in these positions, many women leaders tell men this is nonsense and
cite the occasional male leader as an example.
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Most women believe that they are superior to men because women have more power.
Many men also feel this way, not because it is true, but because it is what they have
heard from other men and women all of their lives. Men and women believe there are
certain things that only women are capable of doing. Women often say, “That is a
woman’sjob. A man would never be able to do that.”

The job market favors women over men. It is much easier for women to get hired in
jobs that pay well. Men are usually left with jobs that pay very little. Often, these jobs
include taking care of children or other domestic duties. Although men fedl that they
are just as capable of doing the work that women do, many women do not believe this,
SO opportunities to prove otherwise are rare. Even when men hold the exact same posi-
tion as women, they make significantly less money than their femal e counterparts.

Women are generally physically stronger than men. Because of this, women often use
their strength to control and abuse their male partners. Many men know that this is not
fair, but they have very few other options. If the men complain about the abuse, they
are often abused more. Many men would like to leave these relationships, but they can-
not because they are financially dependent on their wives. Furthermore, their mothers
and fathers tell them that they would disgrace their family name if they left their wives.

Within the home, men do the majority of the chores. Even when both members of the
couple work outside of the home, it is the man who must prepare the food, take care of
the children, and clean the house. When men prepare meals, they serve their wives and
daughters, no matter how young, before themselves and the sons. When a family does
not have a lot of food, the men and boys eat less food than the women and girls. The
father will feed the sons before himself and go without food if necessary in order to
give what little is left to the sons. In addition to receiving less food, the boys aso re-
ceive less health care than the girls. If both aboy and agirl have malaria and the family
has enough money to treat only one child, the girl will get the treatment, or more of it if
it is divided between them.

In part as aresult of malnutrition, and in part due to a system that favors girls, boys do
much more poorly in school than girls. Boys are not encouraged to learn, and if afam-
ily needs to take any child out of school for work, a boy will be removed for many rea-
sons. One reason is that a boy’s education is not worth as much as a girl’s since his
chances of getting a good job are small. Also, it is not as attractive to a prospective
wife to have a well-educated husband as it is to have a controllable hard worker. Fi-
nally, since aimost no boys go on to higher education, primary school is seen as a
wasted effort for boys.

Parents usually treat girls and boys differently. Girls are given more freedom, whereas
boys are treated more strictly. When boys misbehave, they are punished, but when girls
misbehave, parents often expect such behavior and simply say, “Girls will be girls.”
Also, girls are allowed to do things that their brothers are not allowed to (stay out late,
walk to town alone) even though the children might be the same age.

Women see men as sexual objects. Because of this, men feel incredible pressure to
look attractive. As aresult, men spend much more time than women concerning them-
selves with their appearance. Women, on the other hand, care much less about how
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they look. Also, because men are thought of and treated as sexual objects, women often
try to have sex with men. While men might be interested in these opportunities, they
quickly learn that society does not accept men being sexualy promiscuous. While
women are applauded for their sexual exploits, men who have sexual exploits are stig-
matized for theirs. In fact, such behavior is known to lead to disapproval from family
and friends.

Increasingly, children of all ages are living on the streets, trying to make their way
without the support of families or national welfare institutions. Although both boys and
girls fall into prostitution as a way to survive, boys use this method much more than
girls do. Thisis due in part to the sexual objectification of men, and to boys' feelings
of powerlessness (created, again in part, by the messages from school, family, and so-
ciety that they are not as worthy, smart, capable, resourceful as girls). Boys are also de-
sirable sexually because they are perceived to be less likely to carry disease. Women
are increasingly looking for younger and younger boys, and because a woman is so
powerful in this interaction, the boy often has no chance to insist that she use protec-
tion. The rates of HIV and other STls are growing exponentially among street children
because of this situation, especially among boys.

These are examples of the way life is in this imaginary world. Women have more
power than men, and men suffer greatly because of it.

. After the participants complete this exercise, ask them to open their eyes and discuss
what happened.

Discussion questions:
« How did this exercise make you feel ?
o Doesthistreatment of men in the imaginary world seem unfair? Why?

« How similar do you think this description is to the actual unfair treatment that
women experience in society today?

« Give specific examples from the imaginary world that are similar to the unfair ways
women are treated in today’ s society.

o Where doesthe unfair treatment of women in today’ s society come from?
« How does South Africa suffer as aresult of women being disadvantaged?

« What can men in South Africa do today in order to improve the treatment of
women?

« Some people think that the lack of gender equity in South Africais due to cultural
reasons. Do you think thisistrue? If so, please explain why you feel thisway.

Note to the Facilitator

If the participants answer that the unfair treatment is “cultural,” ask them if other forms
of discrimination (racism, religious intolerance, ageism) are “cultural” creations. Suggest
that this unfair treatment comes from people having power over others and oppressing
them. Ask the participants if they would agree that although sexism is widespread in South
Africa, itisnot “cultural.” Sexism might be considered a social norm becauseit is so wide-
spread, but it is not culture-based.
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Gender Fishbowl

Objectives

1. To give women and men an opportunity to speak out and be heard about gender
issues
2. To develop abetter sense of understanding of and empathy for the opposite sex

Time
60 minutes

Materials
No materials needed

Steps
1. Divide the participants into a male group and a female group.

2. Ask thewomen to sit in acircle in the middle of the room and the men to sit around the
outside of the circle facing in.

3. Begin adiscussion with the women by asking the questions listed below.

4. The men’'sjob is to observe and listen to what is being said. They are not allowed to
speak out.

5. Once the women have talked for 30 minutes, close the discussion. Then ask the men to
switch places with the women and lead a discussion with the men while the women lis-
ten. The questions for the men are also listed below.

6. Discussthe activity after both groups have completed the discussion.

Training Option for Male-Only Groups

This activity works best with a mixed-gender group of participants. However, you can con-
duct it with an al-male group. Simply divide the male participants into two smaller groups.
Ask the first group to answer the first three questions from the list of questions for men.
You might also ask a fourth question: “What do you think is the most difficult part about
being awoman in South Africa?’ Then ask the second group to answer the final four ques-
tions from the list of questions for men.
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Fishbowl Questions

Questions for Women

What do you think is the most difficult thing about being a woman in South
Africa?

What do you think men need to better understand about women?
What do you find difficult to understand about men?

How can men support and empower women?

What is something that you never want to hear again about women?
What rights are hardest for women to achieve in South Africa?

What do you remember about growing up as a girl in South Africa? What did you like
about being a girl? What did you not like? What was difficult about being a teenage
girl?

Who are some of the positive male influences in your life? Why are they positive?
Who are some of the positive female influences in your life? Why are they positive?

Questions for Men

What do you think is the most difficult thing about being a man in South Africa?
What do you think women need to better understand about men?

What do you find difficult to understand about women?

How can men support and empower women?

What do you remember about growing up as a boy in South Africa? What did you like
about being a boy? What did you not like? What was difficult about being a teenage
boy?

Who are some of the positive male influencesin your life? Why are they positive?
Who are some of the positive female influences in your life? Why are they positive?
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Male Reproductive Anatomy and Physiology

Objective

To provide factual information about the structure and function of the male reproduc-
tive system

Time
10 to 20 minutes

Materials

« PPASA Male Reproductive System Poster
« Handout: “Male Reproductive Anatomy and Physiology” (page 77)

Note to the Facilitator

This session provides an overview of the male reproductive system. Y ou will need to de-
termine the level of detail appropriate for the group. For some of the participants, this ses-
sion will serve as a quick review. However, much of this information may be new to the
audience. Also, many of the participants might have a basic understanding of male anat-
omy and physiology, but they might never have had a chance to ask specific questions. If
the information is too basic for some of the participants, encourage them to share facts
with the other participants who are less familiar with the material.

Steps

1. Display a picture of the male reproductive system. If the picture does not have the
names of the reproductive system indicated, ask the participants to identify various
parts as you discuss the illustration.

2. Make sure to cover the following information about the parts of the male reproductive
system:
Penis
« Thepenisisatubular structure protruding from the body.
o Thepenisisused for urination and for sexual stimulation.

« When aman is sexually excited, blood fills the spaces in the penis, causing an erec-
tion.

« A skin called the foreskin covers the tip of the penis. When the foreskin is left
intact, the penis is uncircumcised. When the foreskin is removed, the penis is
circumcised.
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When the foreskin is present, it isimportant to clean underneath it daily.

Penis size is often a concern in males. Non-erect penises vary in size, but when
they are erect, differences are much less noticeable.

Testes

These ball-shaped organs are held in the scrotum and produce sperm. The male
hormone testosterone is also produced in the testes.

The | eft testicle usually hangs lower than the right.

The testes are positioned outside the body because sperm can be produced only at a
temperature lower than the body’s normal temperature. The scrotum actually re-
laxes away from the body when warm and shrinks toward the body when cold in
order to regulate the perfect temperature for sperm production.

Testicular self-examination once a month is an important health safeguard. Roll the
testes between the fingers. Any lumps, swelling, or pain should be examined im-
mediately by a doctor.

The Path of Sperm

Sperm travel from the testes to the epididymis, where they remain to mature for
about 14 days.

From here, sperm travel into the vas deferens, which carries the sperm toward the
urethra.

At this point, seminal vesicles produce a nourishing fluid that gives the sperm en-
ergy. The prostate gland aso produces a fluid that hel ps the sperm swim. The mix-
ture of sperm and the two fluidsis called semen.

During sexua arousal, the Cowper’s gland secretes a clear fluid into the urethra.
This fluid, known as pre-gaculate or “ pre-cum,” acts as a lubricant for the sperm
and coats the urethra.

During sexual excitement, an gjaculation of semen may occur. The small amount of
semen that is gaculated (one or two teaspoons) can contain up to 400 million
sperm.
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Educator’s Resource Guide

Male Reproductive Anatomy and Physiology

1. Vas deferens
2. Bladder

3. Prostate gland
4. Urethra

5. Penis

6. Testicle

7. Scrotum

(Source: Life Planning Education, Advocates for Y outh, Washington, DC, 1995.)
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Handout

Male Reproductive Anatomy and Physiology

(Source: Life Planning Education, Advocates for Y outh, Washington, DC, 1995.)
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Female Reproductive Anatomy and Physiology

Objective
To provide factual information about the structure and function of the female reproduc-
tive system

Time

20 to 30 minutes

Materials

« PPASA Female Reproductive System Poster
« Handout: “Female Reproductive Anatomy and Physiology” (page 83)

Note to the Facilitator

This session provides an overview of the female reproductive system. You will need to
determine the level of detail appropriate for the group. For some of the participants, this
will serve as a quick review. However, much of thisinformation might be new to the audi-
ence. Also, many of the participants might have a basic understanding of female anatomy
and physiology, but they might never have had a chance to ask specific questions. If the
information is too basic for some of the participants, encourage them to share facts with
the other participants who are less familiar with the material.

Steps

1. Display a picture of the female reproductive system. If the picture does not have the
names of the reproductive system indicated, ask the participants to identify various
parts as you discuss the illustration.

2. Make sure to cover the following information about the parts of the female reproduc-
tive system:

Ovaries

« These two round organs begin to produce hormones and release an ovum (an egg
cell) once a month when a woman reaches puberty.

Fallopian Tubes
« These two tubes provide a passage between the ovaries and the uterus.

« An ovum passes through the fallopian tubes once a month. If sperm are present in
the fallopian tubes, the ovum might become fertilized.
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Uterus

o The uterusis aso known as the womb. It is a small, pear-shaped organ about the
size of awoman’sfist.

« The lining in the uterus thickens each month as it prepares for a potential preg-
nancy. If an egg isfertilized, it will be implanted in the lining of the uterus.

« Thewomb isremarkably elastic and can expand to many timesits origina size dur-
ing pregnancy.
Cervix

« Thecervix is considered the neck of the womb and connects the uterus and the va-
gina.

« Thecervix isapotentia site for cancer. Therefore, it is important for women to be
tested for cervical cancer whenever possible.

Vagina
« Thevaginaisamuscular tube about 7-10 cm long.

« Thevaginais often referred to as the birth canal because it is the passageway for a
baby during anormal delivery.

« Thevaginaisalso where sexual intercourse takes place.

« If awoman is not pregnant, the menses will pass out of the vagina once a month.
The menses consist of cells, mucous, and blood.

Mons Pubis

« Thiscushion of fat covers the pubic bone. Pubic hair grows on this area.

Vulva
« Thisistheterm for the external genitalia between awoman’slegs.

Labia Majora
« Thesethick folds of skin protect the rest of the genital area.

Labia Minora
o These small, thin skin folds lie within the labia majora.

Clitoris

« Thissmall, erectile organ is found above the opening to the urethra, where the folds
of the labia mgjora meet and surround it.

Urethra

« Thissmall opening, which islocated below the clitoris, is a passage for urine.

« The urethraleads from the bladder to the outside of the body.
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Educator’s Resource Guide

Female Reproductive Anatomy and Physiology

Internal
1. Fallopian tube
2. Ovary
3. Uterus (womb)

4. Cervix

5. Vagina

External

-_—

. Clitoris
2. Labia majora (outer lips)

3. Urethra (opening)

4. Labia minora (inner lips)

5. Vagina (opening)

6. Anus (opening)

(Source: Life Planning Education, Advocates for Y outh, Washington, DC, 1995.)
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Handout

Female Reproductive Anatomy and Physiology

Internal

External

(Source: Life Planning Education, Advocates for Y outh, Washington, DC, 1995.)
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Male Reproductive Anatomy and Physiology
Myths and Facts

Objectives

1. To provide factual information about male reproductive anatomy and physiol ogy
2. To correct misinformation about male reproductive anatomy and physiology

Time

30 minutes

Materials

Pencils or pens
Handout: “Male Reproductive Anatomy and Physiology Myths and Facts’ (pages 87—
90)

Steps

1.

Distribute the handout “Male Reproductive Anatomy and Physiology Myths and Facts’
to al the participants.

Give each participant a pencil or pen.

Ask the participants to read each statement to themselves, and write M (for myth) or F
(for fact) next to each one, as appropriate. Tell the participants not to spend a lot of
time on each statement; if they are unsure of an answer, they should guess and move on
to the next statement. Allow 10 minutes for completion.

Ask for volunteers to read aloud the statements and provide their responses and expla-
nations for them. After a participant responds, ask the other participants whether they
agree with the response. Allow them to discuss their views,

Provide the correct answer, and clarify any responses by referring to the text.

Training Options

Divide the participants into four small groups, and ask them to work together on the
statements before reviewing the answers.

Begin the activity by having one participant at atime read aloud a statement, and then
have that participant and the large group respond.

If time is limited, choose and read aloud select statements, and ask the participants to
respond to them.
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Handout

Male Reproductive Anatomy and Physiology
Myths and Facts

Review the statements below, and write the letter M (for myth) or F (for fact) in the space
provided.

1.  ltis normal for aman to sometimes be unable to achieve or maintain
an erection.

2. A mancan urinate and gaculate at the same time.

3. Morning erections can be the result of waking up from a deep sleep.

4. _ Alonger penisis more likely to satisfy a woman than a shorter one.

5. Menareusualy capable of holding back their gjaculations as long as they
want.

6. _ Evenasmen get older, they still can have erections.

7. A manawaysknows whether his female partner has had an orgasm.

8. Justlikewomen, most men are capable of having multiple orgasms.

9. _ Having sex too frequently can be harmful to a man.

10. A mancanstill reproduce into older age.

11.  Inmen, gaculation and orgasm are the same process.

12.  Onceaman hasan erection, it is physically harmful to him if he does not
gjaculate.

13. A man cannot impregnate a woman while she is menstruating (has her period).

14.  Youcantel how long aman’s penisis by looking at the size of his hands,
feet, or nose.

15.  Thepenisisamuscle.

16. A man’spenisgrowslonger with frequent use.
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Handout

Male Reproductive Anatomy and Physiology Myths and
Facts

Answer Sheet

1. Itisnormal for aman to sometimes be unableto achieve or maintain an erection.
—FACT
Sometimes a man can have difficulty achieving or maintaining an erection. This can
result from such conditions as fatigue, illness, and nervousness, or can be a side effect
of certain medications. This does not necessarily mean that something is physically or
emotionally wrong with him. He will most likely be able to achieve and maintain an
erection at another time.

2. A man can urinate and g aculate at the sametime.—MYTH
Although urine and semen are both expelled through the penis, a special muscle con-
trols the flow of urine and semen. The body can expel only one or the other at atime.

3. Morning erections can bethe result of waking up from a deep sleep. — FACT
The penis automatically becomes erect when a man is in a state of deep sleep. This
happens regardless of whether or not he is dreaming or having a dream that is sexual
in nature. In fact, a man can achieve an erection many times during the night. Some-
times men wake up in the morning from a dream and have an erection. This has noth-
ing to do with the content of the man’s dream or his current sexual desire.

4. A longer penisismorelikely to satisfy a woman than a shorter one. —MYTH
A woman’'s vagina is most sensitive in the first third of its length. Therefore, many
women report that the length of the penis does not affect their sexual stimulation or
satisfaction during vaginal penetration.

5. Men areusually capable of holding back their g aculationsaslong asthey want. —
MYTH
There comes a point during a man’s sexual response cycle where he is unable to hold
back an gjaculation. This can sometimes be challenging to a couple who are relying on
withdrawal as a method of contraception. But this does not mean that a man cannot
control his sexual desires or urges or that he cannot stop sexual activity once he is
sexually aroused.

6. Even asmen get older, they still can have erections. — FACT
It may take longer for an older man to achieve an erection, but most older men can
still achieve and maintain erections.

7. A man always knowswhether hisfemale partner hashad an orgasm. —-MYTH
Although some women gjaculate during orgasm, most women experience muscular
contractions without gjaculation. As aresult, it may be difficult for a woman’s partner
to know whether or not she has had an orgasm.

—>
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Handout

8.

10.

11.

12.

13.

14.

15.

16.

Male Reproductive Anatomy and Physiology Myths and Facts
Answer Sheet (continued)

Just like women, most men ar e capable of having multiple orgasms.—MYTH
Most men can have only one orgasm during an act of sex and must wait through a pe-
riod of time after gjaculation before they can have another orgasm.

Having sex too frequently can be harmful toaman.—-MYTH
Aslong asaman is protected against STIs, engaging frequently in sex is not harmful.

A man can still reproduceinto older age. — FACT

While women stop releasing eggs after menopause, many men produce sperm and can
reproduce throughout their entire lives. However, men’s hormone levels and the
amount of gjaculate they produce might decline as they get older.

In men, g aculation and orgasm arethe same process.—MYTH

In men, orgasm is the muscular contraction of the pelvic muscles right before gacula
tion, while gjaculation is the expulsion of semen through the penis. Although these
two processes usually occur in tandem, they are indeed separate functions. It is possi-
ble for a man to have an orgasm without gjaculating, as well as for a man to gaculate
without having an orgasm.

Once a man has an erection, it is physically harmful to him if he does not €jacu-
late. —MYTH

While some men may claim this is true, achieving an erection or engaging in sexual
activity without gaculating is not harmful in any way.

A man cannot impregnate a woman while she is menstruating (has her period). —
MYTH

Even when a woman is menstruating, it is possible for her to ovulate (release an egg)
and become pregnant. However, a woman is most likely to become pregnant right af-
ter ovulation, which usualy occurs in the middle of her menstrual cycle—not when
she is menstruating.

You can tell how long a man’s penisis by looking at the size of his hands, feet, or
nose.—MYTH

The size of aman’s hands, feet, or nose or any other body part bears no relation to the
length of his penis.

The penisisamuscle. —MYTH
Although the penis is sometimes referred to as a muscle, it is more like a “ sponge’
that fills with blood.

A man’s penis growslonger with frequent use. —MYTH
Use has nothing to do with how long a penis might or might not become.

90
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Family Planning Myths and Facts

Objectives

1. To provide factual information about family planning
2. To correct misinformation about family planning

Time

30 minutes

Materials and Advance Preparation

Pencils or pens
Handout: “Family Planning Myths and Facts’ (pages 93-96)

Steps

1.

2.

3.

Distribute the handout “Family Planning Myths and Facts’ to all the participants.
Give each participant a pencil or pen.

AsK the participants to read each statement to themselves, and write M (for myth) or F
(for fact) next to each one, as appropriate. Tell the participants not to spend a lot of
time on each statement; if they are unsure of an answer, they should guess and move on
to the next statement. Allow 10 minutes for completion.

Ask for volunteers to read aloud the statements and provide their responses and expla-
nations for them. After a participant responds, ask the other participants whether they
agree with the response. Allow them to discuss their views,

Provide the correct answer, and clarify any responses by referring to the text.

Training Options

Divide the participants into four small groups, and ask them to work together on the
statements before reviewing the answers.

Begin the activity by having one participant at atime read aloud a statement, and then
have that participant and the large group respond.

If time is limited, choose and read aloud select statements, and ask the participants to
respond to them.
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Handout

Family Planning Myths and Facts

Review the statements below, and write the letter M (for myth) or F (for fact) in the space
provided.

1. A man does not need to use contraception after a certain age because
eventually he loses the ability to reproduce.

2. A man cannot impregnate a woman while she is menstruating.

3. Anal sex isarisk-free way for women to avoid pregnancy.

4, Abstaining from sex is the only method of contraception that is 100%
effective.

5. The best way to use acondom isto pull it on tight.

6. Condoms, when used consistently and correctly, provide effective protection
against pregnancy.

7. A woman is protected against pregnancy the day she begins taking the Pill.

8. Condoms are an effective means of contraception because they do not break
easily or leak.

0. Aside from abstinence, male and female condoms are the only contraceptive

methods that can protect against STIs.

10.  Thereisabirth control pill that men can take to prevent pregnancy.

11.  Vasectomy involves removing a man’s testes so that he can no longer produce
sperm.

12.  Vasectomy isasimpler operation than female sterilization (tubal occlusion).

13. A woman can take emergency contraception pills to reduce the risk of

pregnancy after having unprotected sex.

14. Withdrawal is an effective method of preventing pregnancy for a man who
has never had sex before.

15. Condoms have the highest typical-use effectiveness rate.
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Handout

Family Planning Myths and Facts
Answer Sheet

1. A man doesnot need to use contraception after a certain age because eventually he
loses the ability to reproduce. —-MYTH
While women stop producing eggs after menopause, many men continue to produce
sperm throughout their lives.

2. A man cannot impregnate a woman while sheis menstruating. -MYTH
Even when a woman is menstruating, it is possible for her to ovulate (release an egg)
and become pregnant. However, a woman is most likely to become pregnant right after
ovulation, which usually occurs in the middie of her menstrual cycle, when she is not
menstruating.

3. Anal sexisarisk-freeway for women to avoid pregnancy. —-MYTH
Anal sex holds risks for both pregnancy and STI transmission. A woman can become
pregnant from anal sex if semen from the man’s gaculation seeps out of her anus and
enters the opening of her vagina. Anal sex is aso one of the easiest ways to spread HIV
infection and some other STIs.

4.  Abstaining from sex isthe only method of contraception that is 100% effective. —
FACT
Avoiding penile-vagina sex and avoiding any genital or anal contact with semen are the
only ways to absolutely avoid pregnancy.

5.  Thebest way to use a condom isto pull it on tight. - MYTH
The best way to use a condom is to leave some space at the tip to hold the semen after
gjaculation. Some condoms have reservoir tips for this purpose; however, even if such a
tip exists, some space should be |€eft at the tip when the condom is put on.

6. Condoms, when used consistently and correctly, provide effective protection
against pregnancy. — FACT
Condoms provide very good protection against pregnancy when used correctly. How-
ever, many people use condoms incorrectly, which results in a typical-use effectiveness
rate of 86%.

7. A woman is protected against pregnancy the day she begins taking the Pill. —
MYTH
Most doctors recommend that women either abstain from penile-vagina sex or use an-
other method of contraception for seven days after they begin using the pill. After this
time, awoman is protected from pregnancy every day, including during her period.

—>
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Handout

10.

11.

12.

13.

14.

15.

Family Planning Myths and Facts Answer Sheet (continued)

Condoms ar e an effective means of contraception because they do not break easily

or leak. —FACT

Condoms are very effective, depending on how carefully they are used. Condoms are
inspected before being sold, and safety regulations require that condoms be able to hold
alarge amount of air without breaking. Condoms should not be exposed to heat or oil-
based lubricants because both can cause the rubber to deteriorate. This, in turn, can in-
crease a condom’ s chances of breaking.

Aside from abstinence, male and female condoms ar e the only contraceptive meth-

odsthat can protect against STls. —FACT

Male and female condoms made of latex or polyurethane are the only contraceptive
methods that protect against all STIs; no other methods offer such protection. Lambskin
condoms do not protect against all STIs. A couple should always use condoms made of
latex or polyurethane during sex if the partners are at risk for STIs.

Thereisabirth control pill that men can taketo prevent pregnancy. —MYTH
Scientists are currently developing a hormona method of contraception for men that
can be taken in the form of an injection or pill. However, the method is not currently
available.

Vasectomy involves removing a man’stestes so that he can no longer produce
sperm.—MYTH

Vasectomy is a simple operation that clips the vasa deferentia so that sperm cannot pass
from the testes to the urethra. The testes remain completely intact after vasectomy.

Vasectomy isa simpler operation than female sterilization (tubal occlusion). —
FACT

Vasectomy is a much simpler and shorter procedure than any female sterilization pro-
cedure. A vasectomy also requires much less recovery time than a female sterilization.

A woman can take emer gency contraception pillsto reducetherisk of pregnancy
after having unprotected sex. - FACT

Emergency contraception is an effective mechanism for reducing the risk of pregnancy
when contraception fails or is not used. Emergency contraception should be used when
a couple forgets to use contraception, a condom breaks, a diaphragm becomes dis-
lodged, an IUD is expelled, a woman forgets to take her birth control pills, or a woman
israped.

Withdrawal is an effective method of preventing pregnancy for a man who has
never had sex before. —MYTH

The effective use of withdrawal requires that a man have a high level of self-control
during gaculation. A man who is inexperienced in penile-vagina sex will likely have
difficulty removing his penis from the vaginain sufficient time before gjaculating.

Condoms have the highest typical-use effectivenessrate. —MYTH

Although condoms can be effective in preventing pregnancy, many other contraceptive
methods are highly effective in typical use, including sterilization, oral contraceptives,
Depo-Provera, and Norplant implants.
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Human Sexual Development through
the Life Span

Objective

To gain knowledge of human sexual development from birth to death

Time

45 minutes

Materials and Advance Preparation

Large chalkboard or three pieces of flipchart paper

Cards (or pieces of paper) with aspects of sexual development written on them (see be-
low)

Chalk and eraser

Markers

Tape

Handout: “Milestones in Male and Female Sexual and Social Development” (pages
99-100)

Draw atime line on the three pieces of flipchart paper, and write the numbers from O to
100, in increments of five, on them. (Alternately, draw the time line and numbers on
the chalkboard during the session.) Leave some space between the numbers to account
for the numbersin between those written in.

In large letters, print each of the following milestones of sexual development on cards,
one milestone per card:

Begins to have sexual responses

Explores and stimulates one’s own genitals (masturbates) for the first time

Shows an understanding of gender identity

Shows an understanding of gender roles

Asks questions about where babies come from

Begins to show romantic interest

Shows the first physical signs of puberty (the transition from childhood to
maturation)

Begins to produce sperm (boys)

Begins to menstruate (girls)

Begins to engage in romantic activity

Has sex for the first time

Gets married

Begins to bear children

Experiences menopause

Experiences male climacteric (decreased male hormone levels)

Experiences sexuality in later life
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Steps

1. Téell the participants that they are going to engage in an activity to determine when cer-
tain aspects of sexual development begin in a person’s life. The numbers O through 100
will account for the ages of an individual throughout his or her lifetime.

2. Pass out the cards with the milestones of sexual development to the participants, and
ask the participants to place the cards on the time line at the ages at which they think
the events occur. Encourage the participants to seek help from the other participants, if
they desire.

3. Once dl the cards are placed on the time line, ask the participants to discuss whether or
not they agree with the placement of each card. After the participants have discussed
each card, provide the correct answers by referring to the handout “Milestonesin Male
and Female Sexual and Social Development,” which appears on pages 99-100. Move
the cards to the correct place on the time line as needed.

4. Facilitate a discussion by asking the questions below.

Discussion Questions
« When on the time line does most sexual development occur?
« Wereyou surprised about the placement of any of the cards? Which ones? Why?

« Which placements were very different for males and females? Which ones were
similar?
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Handout

Milestones in Male and Female
Sexual and Social Development

« Begins to have sexual responses. Occurs before birth. A male fetus achieves genital
erections in utero; some males are even born with erections. Sexual responsesin females
are also present before birth.

« Exploresand stimulates one’s own genitals (masturbates) for the first time. Occurs
between ages six months and one year. As soon as babies can touch their genitals, they
begin to explore their bodies.

« Showsan understanding of gender identity. Occurs by age two. Children are aware of
their biological sex.

« Shows an understanding of gender roles. Occurs between ages three and five. Chil-
dren begin to conform to society’ s messages about how males and females should act.

« Asksquestions about wher e babies come from. Occurs between ages three and five.

« Beginsto show romantic interest. Occurs between ages five and 12, though this may
vary by culture. At this stage, children show the first signs of sexual orientation (sexual
preference toward males or females).

« Showsthefirst physical signs of puberty (the transition from childhood to matura-
tion). Occurs between ages eight and 12. This usually occurs dlightly earlier for girls
than boys.

« Beginsto produce sperm (boys). Occurs between ages 11 and 18. This milestone de-
pends in part on the child's nutrition and might be delayed when nutrition is severely
compromised.

« Begins to menstruate (girls). Occurs between ages nine and 16. This milestone de-
pends in part on the child’s nutrition and may be delayed where nutrition is severely
compromised.

« Beginsto engage in romantic activity. Occurs between ages 10 and 15. This milestone
depends heavily on cultural factors.

« Hassex for the first time. Varies greatly by culture, but middle to late adolescence is
fairly common across cultures. A PPASA CBD study found that the average age for
South African males was 15 and the average age for females was 17.

—>
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Handout

Milestones in Male and Female Sexual and Social Development (continued)

« Getsmarried. Varies greatly by culture. Two sources, the ICRW report: Women of the
World and the PRB Y outh Data Sheet, found that the average age for women was 20
(18.9 yearsfor blacks, 20.9 years for whites) and the average age for men was 26.

« Beginsto bear children. Varies based on individual and community factors.

« Experiences menopause. Occurs in women at around age 50 (it can start in their late
30s or early 40s as well). A woman goes through a process of physiological changes
characterized by the end of ovulation, menstruation, and the ability to reproduce.

« Experiences male climacteric (decreased male hormone levels). Occurs between
ages 45 and 65. A man goes through a process of physiological changes characterized
by a decrease in testosterone production.

o Experiences sexuality in later life. Older adults (those aged 50 to 60 or beyond) can
remain sexually active to the end of their lives. Though some age-related changes in
sexuality take place, the total loss of sexual functioning is not a part of the normal aging
process.
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Sexual Decision Making

Objectives

1. To identify the variety of reasons why individuals have sex or engage in sexual
activity
2. Todiscuss when a person is ready to become sexually active

Time

60 minutes

Materials

Chakboard
Handout: “Am | Ready for Sex?’ (page 103)

Steps
1. Tél the participants they will be discussing “sexual decision making.” People make

decisions about sexual activity throughout their lives. Making decisions about sex isre-
lated to “who you are” and “what you believe in.” This influences “how you behave.”
With thisin mind, it is important to recognize that al individuals have a right to make
their own decisions about sex. No one can make those decisions for them. In the end,
individuals will do what they value.

The role of PPASA and other sexuality education programs is to guide individuals in
making healthy decisions that will help them lead full and productive lives. One re-
sponsibility PPASA has is to assist individuals in understanding that they have per-
sonal rights that enable them to make their own decisions about whether or not to have
sex. Under no circumstances should these rights be denied to an individual. The deci-
sion to have sex or not should not be determined by others. In relationships, every in-
dividual has the right to decide when and if he or she wants to become sexually active
with his or her partner. In this activity, you are going to be looking at what things in-
fluence this decision-making process and how individuals can make their own deci-
sions about sexual activity.

Ask the participants to think of as many reasons as they can for why people decide
to have sex. Any reason is possible. Some reasons might include love, pregnancy,
pleasure, money, making a partner happy, keeping a relationship, etc. Remind the par-
ticipants that the reasons they give do not have to be ones they personally believe in.
List the reasons on one side of a chalkboard.
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3. Next, ask the participants to list as many reasons as they can that people might have for
deciding not to have sex. Reasons might include fear of pregnancy, not being emotion-
ally ready, not caring for the person enough, just not wanting to, etc. List the reasons
on the other side of the chalkboard.

4. Once the two lists have been written, ask the participants, “Which of these reasons do
you think are acceptable and which are not?’

Begin by discussing the list of reasons for having sex. Allow for discussion among
those who disagree with each other on whether some reasons are acceptable or not. As
afacilitator, you must stress that some reasons will be acceptable to some people and
not to others. What isimportant is that everyone has aright to his or her reasons for
having sex aslong as he or she does not hurt or harm other people. If a person’s action
violates another person’ s rights, then it is absolutely not acceptable.

Once the participants have discussed the first list, discuss the reasons why people do
not have sex. Ask the participants if they think any of the reasons are not acceptable.
Some of the participants might feel that some reasons are not acceptable, but it isim-
portant to stress that any reason to say “no” to sex is acceptable. In fact, a person does
not even need areason to say “no.”

5. Explain to the participants that we all now agree that different people have different
reasons for their sexual decisions. Regardless of what a person’s values may be, there
are some questions that a person should ask before entering into a sexual relationship.
Pass out the handout entitled “Am | Ready for Sex?,” which has several questions a
person should ask him- or herself before making a decision about sex. Read each ques-
tion out loud and ask the participants for comments about each situation. For example,
the first question reads, “Do you feel pressured by a specific person or by your
friends?’ As afacilitator, you could ask the participants if they have ever seen friends
pressure their peersinto having sex. You could also ask about the ways people pressure
others to have sex. Let the questions on the handout guide the discussion about sexual
decision making.

(Parts of this session have been adapted from Sexual Violence in Teenage Lives, Planned Parenthood of
Northern New England, 1995, and Family Life and Sexual Health, the Seattle-King County Department of
Public Health, 1998.)
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Handout

Am | Ready for Sex?

That depends on many things. It is a decision only you can make. If you don’'t feel
ready, you aren’t. If you feel confused and are having a hard time figuring out how you
feel, ask yourself the following questions:

Do you feel pressured by a specific person or your friends?
What do you hope to get out of it?
How will making the relationship a sexual one change the relationship?

Are you ready to use condoms and contraception in order to protect yourself and
your partner from disease and unintended pregnancy?

Could you handle it if the person you have sex with loses interest in you or talks
about it with other people?

Could your partner handleit if you lost interest?
Is sex away to prove something?

Are you trying to “get back” at someone (a friend, ex-partner, parent, teacher) for
some reason?

What has your family told you about when people are ready for sex?

Y ou have the right to wait until you feel ready and have no reservations about it.
You don't need to feel that you have to give areason. You have the right to say no,
just because that’s how you feel. Wait until the person and the situation are right for
you.

(ApaprTED FROM Straight from the Heart, Carol Cassell, 1987.)
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Sexual Consent

Objective

To examine the definition of sexual consent and to understand a person’ s right to say
“no” to sex

Time

30 minutes

Materials

Chalkboard
Handout: “Sexua Touch Reference Sheet” (page 107)

Steps

1.

3.

Ask the participants to come up with a definition for “consent.” Write their ideas on
the chalkboard. The participants might say, “agreement to doing something,” “saying
‘yes,”” etc. Once the participants have defined consent, let them know that in every re-
lationship both partners have the right to touch and be touched in ways that each wants
and chooses. If a person wants to be touched in a certain way, he or she can give his or
her consent. If the person does not want to be touched, he or she has the right to with-
hold consent and say “no.” Furthermore, any individual can consent to certain behav-
iors but say “no” to others. Sexual contact between two people does not imply that a
person has given consent for sex or avariety of other sexual acts. The law in South Af-
ricaisvery clear about this point. A person has alegal right to say “no” to any form of
sexual contact and to have that right respected. A violation of that right is a crime
called sexual assault.

It is important to understand that a person should not be pressured to give his or her
consent. If a person does something because he or she is pressured, thisis not consent;
this is called compliance. Consent is a very complicated issue because it means more
than simply agreeing to do something. It involves actively deciding that you want to do
something without pressure or threat from another person.

AsK the participants how a person knows if his or her partner is giving consent. Is read-
ing body language enough? Stress that this is not enough. Point out that sometimes a
person might be physically responding for reasons other than pleasure or desire. The
individual might feel that thisis what he or she is supposed to do even though it does
not feel good. A person might be too afraid to say or clearly indicate “no,” so he or she
says nothing. Assumptions based on physical responses might be wrong.
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Make these final points about consent:

True consent means that both partners wanted and freely chose the touching. Be
sure that your partner has the opportunity to say “no.” This can be done by simply
asking, “Isthisokay?’ or “Areyou okay?’

Partners like to be asked; asking increases trust and caring and can increase sexual
feelings for both partners.

Asking implies awillingness to accept a“no.”
Tell your partner if you are not comfortable with the touching that is going on.
A person cannot consent when he or sheis drunk or passed out.

Pass out the handout “Sexua Touch Reference Sheet.” Explain that the participants

will examine the difference between consenting and violating touch and that this refer-
ence sheet provides descriptions of the differences. Read aloud (or have the partici-
pants read aloud) the description of the differences.

(Parts of this session have been adapted from Sexual Violence in Teenage Lives, Planned Parenthood of
Northern New England, 1995, and Family Life and Sexual Health, the Seattle-King County Department of
Public Health, 1998.)
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Handout

Sexual Touch Reference Sheet

Touch by Mutual Unfair Pressure . _ Sexual Assault/
Consent and Touch Sexual Coercion Sexual Aggression Rape
Consent No Consent No Consent No Consent No Consent

Touch by Mutual Consent

This is touch that both people want and freely choose. Freely choosing means that one person is
not threatened, manipulated, or coerced by the other. It also means that choices have been made
with aclear mind, one that has not been clouded by alcohol or other drugs.

Unfair Pressure and Touch

Thisis the start of sexual violation, and it does not demonstrate consent. A person might tell his
or her partner something the partner wants to hear (for example, saying, “I love you”) even
though it is not true. A person might make a promise that he or she does not plan to keep. Unfair
pressure also includes a person continuing to ask for sex over and over again without accepting
“no” for an answer.

Sexual Coercion

This involves some kind of threat, but not the type that suggests physical harm. For example, a
person might say, “If you don't, | will...”

« “find someone else who will.”

« “tell everyoneyou didit.”

o “break up with you.”

« “lieto your parents about us.”

With sexual coercion, a person makes threats that are unfair and frightening in order to make the
other person do something he or she does not want to do.

Sexual Aggression

One example of sexual aggression is random pinching, touching, and feeling that sometimes
occurs at parties and in the hallways of schools. This is sexua aggression because the victim
does not have a chance to say “yes’ or “no” to the behavior. The person is never given an oppor-
tunity to give consent or not. While the people who commit these violations may think these
types of actions are flattering, the reality is that most people feel extremely violated by them.

Sexual Assault/Rape

Forcing a person to have any type of sex (vaginal, anal, or oral) is rape. It does not matter if the
two people know each other, what the victim is wearing, how much money the rapist has spent
on the victim, or whether the person changes his or her mind after initially consenting to sex.
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Sexual Jeopardy

Objective

To offer the participants a fun, nontraditional format in which to learn information
about reproduction and sexual health

Time
45 minutes per game

Materials and Advance Preparation

o “Sexual Jeopardy” board (made with an easel, flipchart paper, Post-1t notes, and mark-
ers, or you can use a chalkboard, chalk, and an eraser)
o Prepared questions

Make a board on flipchart paper, and use Post-1t notes for the numbers. (Remove the Post-
It note when the number is picked. See the diagram on page 110 for an example of a
board.)

Note to the Facilitator

This activity is a lively way to present information that works well with male audiences.
By involving the team members, it draws out information from peers—not just the instruc-
tor. Incorrect answers help you quickly identify major gaps in knowledge within the group
and enable you to focus on problem areas for that particular group when you plan future
workshops.

Steps

1. Explainto the participants that they are going to play a game called “ Sexual Jeopardy,”
which is based on a popular television game show in the United States called “ Jeop-
ardy.” Unlike the television game show, this game discusses issues around reproduc-
tive and sexual health.

2. You can decide which four categories will be included in the “ Sexual Jeopardy” game.
Eight categories have been developed for this manual: “Male Reproductive Anatomy
and Physiology”; “Sexual Response Cycle’; “Contraception”; “Sexual Dysfunction”;
“High-Risk Sexual Practices’; “STIs’; “Men’s Knowledge, Attitudes, and Practices’;
and “Women'’s Reproductive Health.” Y ou can develop other categories and questions
asyou seefit.
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Example of a “ Sexual Jeopardy” Board

Male Reproductive
Anatomy and High-Risk
Physiology STls Contraception Sexual Practices
100 100 100 100
200 200 200 200
300 300 300 300
400 400 400 400
500 500 500 500

3. Each category has a list of five questions. The easier questions are worth fewer points
(the easiest is 100 points), and the more difficult ones are worth more (the hardest is
worth 500 points).

4. Divide the participants into two teams. Each team should designate a spokesperson for
the team. This individual is responsible for giving the team’s final answer. The team
members should discuss their answer together, and then have the spokesperson present
it. Any other answers that other team members shout out will not be accepted.

5. Take turns giving each team an opportunity to select from the board. Allow the team to
select categories and question values from the board. For example, “I’ll take STls for
300 please.” Ask the question. If the team answers correctly, it is credited with the
points. If the team is incorrect, it loses half of the points. For example, if a team an-
swers a 300-point question incorrectly, it will lose 150 points.

6. Continueto play the game until all of the questions are answered.

Note to the Facilitator

The participants are encouraged to play in teamsin order to demonstrate that they can
learn new information from each other, and to point out that others in the group do not
always have the correct information.

7. After al of the questions have been answered, you can opt to provide a “Final Jeop-
ardy” question. Present this question to both teams. Each team develops its own answer
quietly, so the other team cannot hear it. Both teams also decide how many points they
want to risk on their answer. The team can bet as little or as much as it wishes. Remind
the teams that if their answer is incorrect, they will lose al of the points they bet, not
just half of them! The winner is the team with the most points after the “Final Jeop-
ardy” question.

8. After finishing the game, remind the participants that everybody ends up winning be-
cause they are al having fun and learning important information at the same time.
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Game 1:
Male Reproductive Anatomy and Physiology; Sexual Response Cycle;
Contraception; Sexual Dysfunction

Male Reproductive Anatomy and Physiology

100
200

300

400

500

Name the male organs that produce sperm.... Testicles/testes

True or false: All males are born with an uncircumcised penis that has foreskin
covering the head of the penis.... True

Note to the Facilitator

Discuss the importance of cleaning under the foreskin if a man or boy is uncircum-
cised in order to prevent infection; infection that is not related to an STI can occur
under the foreskin.

True or false: It isnormal for young men, especially teenagers, to have spontaneous
erections that occur for no reason at inconvenient times of the day.... True

Note to the Facilitator
Thisis acommon occurrence during puberty and will occur less often as teenagers
get older.

What percentage of aman’s gaculation is actually sperm?
(8 1%; (b) 10%; (c) 50%; (d) 75%.... (a) 1%, the remainder is fluid produced by
the seminal vesicle, Cowper’s gland, and prostate gland

The average number of sperm in an gaculationis:
(a) 1,000; (b) 100,000; (c) 1 million; (d) 200 million.... (d) 200 million

Sexual Response Cycle

100  Trueor fase: When women have sex, they experience orgasm regularly.... False

200 True or false: When a woman becomes sexually excited her vagina will produce
lubrication.... True

300 On average, do males or females take longer to move through the sexual response
cycle (from excitement to orgasm)?.... Females

400 Name two bodily changes that men experience when they become sexually ex-
cited.... Penis becomes erect, scrotum and testes elevate/change color, breathing
increases, heart rate increases, blood pressure increases

500 Place the following stages of sexua arousal in their correct order: orgasm, excite-
ment, resolution, plateau.... Excitement, plateau, orgasm, resolution

Contraception

100  Name two methods of birth control that men can use.... Condoms, vasectomy, not

having sex, periodic abstinence, withdrawal
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200

300

400

500

Name the only method of birth control besides not having sex that can prevent most
STls.... The condom

Name four methods of birth control that are designed for women to use.... Birth
control pill, Depo-Provera shot, Norplant implants, diaphragm, IlUD, female con-
dom

What type of material should a condom be so that it does not allow HIV to pass
through it?.... Latex or polyurethane (plastic)

Note to the Facilitator
Animal skin condoms have small openings in the material that a virus can pass
through.

Name three advantages for a man deciding to make a vasectomy his choice of con-
traception.... It is something a man can use; it is a ssmpler operation than a tubal
ligation (for women); it is very effective; it is permanent; there are no side effects;
itisinexpensive; it isafairly short procedure

Sexual Dysfunction

100

200

300

400

500

112

True or false: Excessive alcohol use can cause a man to have difficulties with sus-
taining an erection.... True

Note to the Facilitator

Alcohol is a depressant drug and chemically acts to slow down, reduce, or stop
the physical processes necessary for sexual arousal and orgasm. In men, acohol
can inhibit arousal, reduce erectile capacity, and slow or eliminate gaculation and
orgasm.

Premature gaculation is (a) having an orgasm before you are age 12; (b) a man
having an orgasm before he wishes to gjaculate; (¢) a man not being able to gacu-
late; (d) arriving for a date before the partner is ready to go out.... (b) a man having
an orgasm before he wishes to gjaculate

Name one reason why a woman’s vagina might not become lubricated before sex-
ual intercourse.... Sheis nervous or uncomfortable; she is on certain medications;
she is breastfeeding (causing lower levels of estrogen in her body); as women
become older (after menopause), they begin to have less vaginal lubrication
(again, caused by lower levels of estrogen)

Erectile failure is the inability to sustain or maintain an erection. Name one possi-
ble cause of erectile failure.... Sress, fatigue, short-term illness, alcohol consump-
tion, psychological factors (like anxiety), old age (decreased sex drive)

Name one of many treatments that a man can receive for erectile failure.... Viagra
(a recently approved drug which helps men achieve an erection by increasing
blood flow to the penis); penile injections (a drug is injected into the penis, which
causes a temporary erection; a penile pump implant (a pump is placed inside the
man’s penis along his urethra); a vacuum pump that is placed over the penis
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Game 2:
High-Risk Sexual Practices; STIs; Men’s Knowledge, Attitudes,
and Practices; Women’s Reproductive Health

High-Risk Sexual Practices

100

200

300

400

500

STls
100

200

300

400

500

True or false: It is possible for a man to infect another man with HIV.... True, usu-
ally through anal sex, oral sex, or sharing needles

Name two ways to pass HIV from one person to another.... Sexual contact, sharing
needles, from mother to child during pregnancy/childbirth, infected blood transfu-
sion

Name a reason why a woman might not enjoy “dry sex.”.... Dry sex can be very

painful for a woman because it can cause tearing and bleeding; vaginal lubrication
is created to prevent this

Why is anal sex riskier than any other type of sexual contact?.... The anusis not as
elagtic as the vagina and, therefore, sexual activity can cause tearing and bleeding
in the anus; these tears make it easier for an STI to enter the body

awoman’'svagina is lubricated it allows for less friction between the penis and the
vagina; thisin turn prevents tearing of the skin, which can allow an STI an entry-
way into the body

What is the only guaranteed way to prevent STIs?.... Not having sex

Name one sign that a man has gonorrhea or chlamydia.... Burning sensation when
the man urinates, a discharge from the penis

How can a person be absolutely sure if he or she has an STI or not?.... He or she
must be tested by a clinician

Identify three parts of a man’s body that can be infected with an STI.... Genitals,
mouth, anus, eye

Name two STIs with no known cure.... HIV/AIDS, genital herpes, genital warts
(warts can be removed but might grow back), hepatitis B

Note to the Facilitator
Any STI that isavirus cannot be cured. Viruses continue to live in a person